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THE MANAGERIAL STYLES OF THE TEACHER AND THE SCHOOL
EDUCATIONAL ENVIRONMENT

ABSTRACT

KEY WORDS: school organization, educational environment, mamamnt strategies and styles,
transformational and transactional management appro futures creative workshop,
organizational development project, operationadiéeship, monitoring and evaluation, feed-back

and selfregulation managerial practices.

The doctoral thesis entitted HE MANAGERIAL STYLES OF THE TEACHER AND
THE SCHOOL EDUCATIONAL ENVIRONMENT” is a result of a complex management
and psychopedagogical research. Premises whichdei@ve the formative experiment with the
theme -Involve teachers in implementirsgrategies and effective management approachsstyle

(transformational and tranzactionalvere as follows:

= In the educational environment, the teacher andsthdents group must develop a new
competence, focused on anticipating many changesetimes forecasted and wanted,
sometimes random. Educator performance evaluatiteria is not limited to its ability to
manage stable groups, and apparently balancedisitsabut its real capacity to predict
and direct transitions to the group and also thieqral ones.

= The educator-manager has become a leader "trareiormal and transitional," able to
conduct these successive reconfigurations thanelefie essence of the students group. In
this case we speak aboutransversal competencehereby each member of the students
group learns to predict changes and be optimaliptedi to them. Student group training
and leadership dinamics through the manageridesstywithin the meaning of the
individual and collective, personal and professidrensitions, becomes a major concern
for every educator. The reference frame faeacher-manageis established in terms of
transformational and transition project.

= The group phenomena analysis demonstrate thatrdhsition process is universal and
should be designed to allow each student to gougiroit effectively, directed by

management styles practiced by each teacher.

The thesis is divided into seven chapters, whicheadetailing below:



Chapter | - MULTIDIMENSIONAL MANAGERIAL PROCESS APROACH AT
EDUCATIONAL INSTITUTE LEVEL proposes to analyze the current perspectives ongeha
management in school organizations, called upadetatify new ways to eliminate uncertainty, to
turn those involved in education in individualsiomlly integrated in the social environment. We
promote the idea, that adaptation to change is doagually, requiring completion of a cycle of
change, at individual and organizational level,eobh®en the assumptions made by A. Toffler
(1995, p. 42): “The only certainty is that tomorrovill surprise us all. “ and “The best way to

predict the future is to invent it”.

Transforming schools ifearning organizationsrepresents their goal to devel@&o they
can go beyond the revolution, are able to find toreasolutions to the problems appeared, have
the ability to promote students and educators peistevelopment, in line with the organization
development. Thus, we analyzed the flexible sohgim school organizations’ management, that
promote continuous learning and develop studewmit®rgial, integrating individual learning in the
organization. It is suggested that organizatioeatring is both a stimulus and a result of change
and development from this level, that the orgamratcontinually expanding its capacity to

create its future" (D. Smetherman, 1993, p.13).

The Romanian school can't meet these challengesughr traditional management
practice, reduced to administration. Both at mard micro-management level, the educational
institute has become the main lever to implemenw mirections for research and action,
exploiting and considering the changes as educdtiopportunities. New perspectives in the
organizational developments concerns the four Esiments:

= mission, common and specific objectives;

internal structure, vertical and horizontal relaships;

material resources and technology;

= social actors -members of the school.

Most researchers are promoting the idea that krdyedriangle has become innovation,
education and technology and the teachers professiation will follow the development and
exercise creativity, innovation, the capacity toegat new and to promote, implementing effective
management systems.

Adapting new management models to actual conditéors schools specific, in order to
promote quality management and emphasizing thedimensions of value: the manager's ability
to introduce change and its capacity to stimulatagetence.



Based on these findings, in subchapt&t. FORMATIVE AND PUPILS GROUP
LEADERSHIP DYNAMICSit is noted that the students group becomesijarrfactor in shaping
human personality, with a decisive role in formthg self-concept. It is in a genuine expression
of personal characteristics in accordance with gnoorms, fully addressing the human need for
acceptance and inclusion.

Students’ group internal force is generated by gneup of factors: its structure,
interpersonal relations size, group communicati@adership styleAll these group phenomena
have a dynamizer and optimizer role of the edunatiprocess, but also on the development of
each student. Their action has a spontaneous duadtaoy nature, but the effects potentiation is
best achieved by the educators’ optimal leadersNgw insights into the students’ group
problems have required systematic investigatiothefgroup dynamics and processes of mutual
influence between the school organization and isnivers. Knowing students group dynamics
naturally requires to decipher the driving forcesderlying the process, ie the internal

contradictions of the two basic types of structufesnal and informal.

Interaction between students generiaer-subjective relationgcommunication, inter-
knowledge, socio-affective or subordination, deame), causing a lot of informal an-official

structures, that operate in parallel with the fdrorees.

In subchapter .3HYPOTHESIS IN LEADERSHIP AT EDUCATIONAL GROUP LEVE
it supports the idea that innovation can’t be agaeoutside the leadership, obviously it depends
on multiple internal and external sources. In tearhof the changing process, leadership takes

different forms, trained in various ways and sugghlby several formal and informal sources:

= group phenomenacompetition, conflict, cooperation, consensus,esaim, solidarity and
subgroups;

= collective mental structures thatfluence positively or negatively not only grolife but
also the effectiveness of work in groups, orgaiorst (attitudes, opinions, attitudes,

prejudices, beliefs).

The leadership of students’group involves the dgwelent of human resources,
continuous reporting on the life, interests, adfires, wishes, aspirations, whether individual or
group. Essential task of management is to estaltisbwn internal environment for an effective
management of individuals working in groups. Thistivaty is a complex psychosocial
phenomenon, which involves acting in such a maonherdividual or collective psyche, to obtain

the desired positive effects.



Subchapter I. AMANAGERIAL STYLES IN THE EDUCATIONAL SPHERoOposes a
systematic analysis of managerial functions andatites achieved by the educational process, the
perspectives for developing effective managemeauategies, but also deficiencies registered in
the system, promoting a reorientation of researcfundamental concepts in this field.

The current orientation promotes redefining notiohgducational management, special
emphasis being placed on addressing the managtylak, which is covered by overcoming
managerial weaknesses within school organizatiSosamarizing the managerial styles of these
educators conceptual approaches, by highlightieg thfluences to the group and the individual
level, comes to support the fundamental charatiteid the school, consisting of relations and
interactions field between people, centered omlagrexperiences, educators are called to make
major changes, moving from structure competitivettacture based on teams.

Some changes in emphasis are needed, which re@uirew vision of style, according to
current requirements, having an important role umbn activity, as a bridge between specific
personality characteristics and professional paréorces.

This extension of the concept imposes taking intooant other indicators such as:
personality, behavior, attitudes, practice of sssfid strategy implementation, results and
statements’ assessment. It estimates that stydidtits the professional competences and
influences their expression, being present in werigocial fields: literary, artistic, scientifiedal,
educational, manageriaRecent developments in research and applicationsnamagement
education led to two major trends shaping the cotuzgization of style:

= need to overcome empirism in leading organizatitmeugh the study of theoretical and
practical type of professional managerial styles;

= emphasis on methodological competence that is dewvej along with situational models.
Managerial style in education is expressed thrabgtfollowing:

= set of knowledge which ensures the quality and r@oguof practical constructions;

= self-control and self-recognition by the organiaatmembers;

= ability to adapt to different situations, using egiate methods and techniques;

= ability to assess reality, based on informatiomlysis and diagnosis.

Educator's managerial style is therefore a hearistay of higher orders, thus and so
different strategies and skills are becoming charatic of each individual structurélhe
educational process becomes a creative style bscaweng reflection stereotypes, through his
release from captivity of mental patterns and ragi pitfalls. Structuring of own management
style, requires alternation between states of mamxinsoncentration, mainly conscious and states

of relaxation, in which the conscious control isvér, allowing the development of novel
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associations. This crystallization process of wenostyle is at the intersection of skills and
personality.

Management style is perceived by which it's exedi®n(teachable), especially in the
form of motivation and performance, in a positivenegative way. While it's emerging as a sign

of pedagogical maturity, gained in the relationsHipld of education.

It may become an important source of school sucasdiscational practice efficiency,
being centered around some verified relationshipsacepted by the partners. lucu R. B. (2000,
p. 117) considers that the educator's managemgatistconsisted of a set of constants associated
to behavior, located in the area of contact withelfi® and pedagogical beliefs that are directly
perceptible. The relationship between the developnoé school organization / students group
and practicing various management styles is a dimane, which is a crucial variable in positive

or negative influencing in relationship, interactb - teaching plan.

In chapter Il -MANAGERIAL STYLES AND THEIR IMPACT ON INTER-RELATI®
SCHOOL ORGANIZATIONI assumed that the two poles of the binomial etdan (educators-
managers and students) have multiple options ftioracoffered by the educational climate,
achieving thus a continuous exchange, with comptgang functions, in the sense that teachables
continuously enrich and diversify its entirebifanagement process within the school organization
must take into account the educational climatenddesigned and manufactured, and customized
differently, according to its group nature, agenteprofile, particularities of its membetswill
take into account the relations between studehts,cooperation and competition, which will
affect motivation, accepted success-failure statgjdralance, expectations and aspirations.

There are several factors, such as internal aretreadt which are influencing differently
the development of educational climate. Some oimthédave a less noticeable effect, as
determined by the everyday experiences of educatodsstudents, school staff, who are faced
with different situationsAnother important category is the permanent actawors and their
effects on the development of educational climagevasible.

In the conducted management process in the schrgahization, many educators are
reluctant to make an introspection, and when theyrefuse to recognize their weaknesses and
professional threats. In this situation they dowant to admit their defensive structures,
leadership styles practiced and some traits mawtivedy impact the organizations they lead.
They also deny that are subjected to psychologitaks, which can contribute to dysfunctional
behaviors and decisions, in their and school omgdian detriment.

Leadership task performed in school organizatios eansidered to be essentially natural,

with leaders who are involved for the good of theyamization and its evolution. Such
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assessments ignore the dark side of leadershigh(Mader look), which derives from a desire to
increase and acquire power, often resulting inissikim, deception and power abuse.

In subchapter 11.2QUALLITATIVE APPROACH OF THE RELATIONSHIP BETWEEN
THE MANAGERIAL STYLES AND SCHOOL'S CLIMATHs focused on assessing the
relationship between managerial styles and eduwatidimate, involving a series of steps which
aimed on:

= information about management activities and restained;

= information processing in order to select the melgvant;

= formulate judgments on the effectiveness of managgtyles practiced;

= decision making, focusing on correction, improveimand optimization of managerial
styles- school climate relationship.

It is necessary that every educator-manager torrdate the effectiveness of self-
assessment criteria, to take in time measures wshoald be taken.An effective manager uses
natural, human resources, time optimaly, it orgasi@nd directs staff, provides computer system
and provide horizontal and vertical communicatidelegating tasks, uses modern techniques of
counseling and perform objective assessments. \A&epted a series of obstacles to effective use
of managerial styles:

= educational communication blocages, which can feadtense organizational climate;
= emergence of unforeseen situations and problemsdelag their resolution;

= simultaneous involvement that requires additioffaireand can lead to fatigue;

= belief that it knows everything;

= liability is declined and the time wasted.

They can cause a failure in exercising managetyédss which can be grouped according
to their nature in the following categories:

= objective difficultiesindependent of the educator-managers’ will andreles
= psychological difficultiessubjective, related to the educators’ persondiquéarities.

Dynamic leadership and effective management of gdame key conditions in an effort to
achieve a high degree of social inclusion and eitutal effort by educator-managers, with a
clear conception on educational policy. This visi@presented in the educators work, by way of
their relationship with the other educational stakders: students, parents, local community. It is
based on school values and general concern to derostudents more support and more
opportunities for achievement, being closely linkedhe concept of sustainable development of

the school, reflecting a strong commitment to inereducational standards for all students.

12



In  subchapter [1.3. COMPETENCE AND EDUCATORS MANAGERIAL
RESPONSIBILITY- we presented and analyzed the concept of maahgempetence like a
dynamic structural-functional complex, consistirig o

= cognitive componentknowledge, information, data, etc.)

= operational components(action schemes, work algorithms, techniques folviisg
problematic situations, etc.)

= attitude componentsmaterialized in character features, behaviors @edsonality
qualities.

The premise of ensuring quality management at¢hed organizational level and hence
the group of students, cover the whole range ofagament competences, management styles
and how the teacher promotes and values at theatonal level, the good management
practices. The transfer of these goals in curratosl practice, requires the managerial
orientation in a priority direction, training anévelopment of specific management styles and
adapted the coordination process, monitoring agdla&ing such education relationships. In this
major direction should be targeted initial and aauihg training programs for teachers.

The complexity of management styles developmentge® among teachers, is that they
act in differentiated learning environments, but ba identified elements which intertwined and
inter-influencing each other, in this case, gemataby simultaneous roles, adopted by the
educational subjects.

The main actions directions to optimize the cordimi training process in managerial
styles are following:

= awareness among educators on their previous repatieas, on how leadership, positive
or negative emotions, that they experience throumyolvement in the management
process;

= discovering conflict situations arising from prdireg management styles, their anchoring
in concrete situations, exemplary, to be overcontestrengthen positive feelings;

= spontaneous observation of how to achieve leageishihe activities carried out in the
school organization;

= theoretical delimitation of specific management capts and their integration into the
management process;

= emphasis on the effectiveness of self-assessmeat @i managerial styles, both at
individual and organizational levels;

= meta-evaluation stimulation as a means of consgdleiction on the management act;

= knowing forms, methods and techniques of effedeaglership;

13



= systematic observation of the relationship betwesanagerial styles and educational
climate;

= development of indicators and assessment tools hefr teffectiveness (objectives,
descriptors);

= implementation of management actions using diffeleadership styles;

= inter-evaluation and continuous assessment basedimators of managerial activities.

Subchapter [I.L4THEORETICAL PART — CONCLUSIONSs established as a result of
documentation, but also practical experience. Te@chmanagerial competence is appreciated as
one that facilitates at the level of students- etlus- parents relations, in empathic manner,
development of behavior identification, belongingdasocialize interaction, creating an
educational behavior and social optimum. Basedheséd considerations, we're considering that
the implementation of transactional and transforomal management strategies and styles are
influenced by:

= external factors that determine the formation ohaggement style;
= internal characteristics of school organization,

= cohesion at the organizational level,

= |earning situations triggering manifested managerases.

Consequently, educators and learners active arativ@einvolvement in the interaction
processes, especially their training, within theanmieg of adaptation and change, become
necessary conditions and prior educational aspiratachievement. The students group who're
developing an effective social organization, chemared by transactional and transformational
managerial styles, a division of tasks and respdiigs delegation, information systems and
optimal communication, there is an adaptive ad\geta organizational and social environment.

Group culture and formative processes leadersl@pkay to the evolutionary success of
each student's personality. All of these can'tdsuced to a mere collection of individuals, but
constitute a set of relationships and roles. Itdsgs students group consistency dynamics
research and managerial styles at this level, girauiccessive efforts of the educator-manager.

We're considering such a investigative step absblubecessary, because of numerous
attitude of rejection of educational changes andlidra, to implement interactive management
models in educational organization. This is espgcjastified by the fact that the information
obtained in this way will be an essential suppertorganizing and conducting formative
intervention

Chapters Il -CONSTATATIVE EXPERIMENTAL DATA REGARDING EDUCATORS’
MANAGERIAL STYLES AND SCHOOL ORGANIZATION CLIMATdtarts from the premise

that managerial styles research at school orgamizatevel reveals the significance and multiple

14



dimensions of the factors involved in the managdnm@ocess, but also key aspects of the
teaching behavior dynamics, optimize the entirdituonal activities. Generally, investigative
efforts have facilitated the analysis of educatoenagerial competences, capturing the elements
of managerial skills and attitudes as a mediattwéen vocational aspects and those acquired in
the course of training and professional development

These pedagogical research and management appsoaalhe always reported to the
management style concept and there implicationgartzational development. Naturally, we put
a series of questions, which are the objectivéhef ascertaining approach:

= How does this important dimension contribute to ersthnding the dynamics of the
educator training and leadership in school orgdiuird students group?

= How does the quality of managerial styles affedie brganizational environment
development, individual characteristics?

= What is the actual meaning of this concept?

= How awareness of group processes determine arasera the educational quality and
managerial styles used?

= How can we stimulate students through applied mamagt styles to be creative, while in
the same time they create new groups?

= Are personality characteristics (values, needsitudds, behaviour) influenced by
managerial styles?

Making inquiry provides the opportunity to colledata and current informations,
revealing the personal opinions of educators, e needs, interests, motivations, desires and
their aspirations. To provide the process a prijectlimension, theoretical experiences were
correlated with the practical once, the presentettepts making references to various educators
managerial profiles. There were made a seriesepsstimed on:

» information about management practices and obtae®alts;

= information processing in order to select the nrestvant feedback formulation on

the effectiveness of practiced managerial styles;

= decision making end with managerial styles comact improvement and

optimization.

This approach that we proposed is addressed teelfitbonship between managerial styles
and school organization climate, opens the podsiloif understanding the subtle mechanisms of
process management, using analytical methods amdafive intervention strategies, showing
that they are a valuable land on which each schogdnization can exploit to increase its

efficiency.
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Targeted reality is a processual one, the reseacapguring the actors meanings, seeking
instead a continuous facts surprise, phenomenadarabl interactions. Some of the obtained data
are deep, complex, rich, and can be presentedattia@ttive and metaphorical language.

The major importance of this observational apprdashprecisely in shaping alternatives
to study management practices in the educatiotaisaén capturing significant areas, in terms of
school management organization, that may constiélgenents of change and innovation, as
pillars of institutional reform in the romanian scits.

Projecting and conducting the observational re$eavith the topic —Individual and
collective reflections on the strategies and manay@pproach styles impact at individual and
organizational levelwe proposed the following objectives:

O.1. Identify strategies and management approach stfffassformational / transactional /
passive-avoid) used by educators in rural schablsaion.

0.2. Highlighting teachers opinions, skills and attitesden practical mechanisms and inter-
networking of the school organizations.

0.3. Determining managerial styles influences on persand organizational development.

0.4. Establishing consistency between initial psihogggjical training and needs, interests in
continuous managerial training.

0.5. Identifying viable solutions for developing theansversal competencies, strategies and

transactional or transformational managerial styles

In subchapter [II.2EXPERIMENTAL DESIGN shows important moments in ongoing
constatative stage, methods and tools for dataatolg, both qualitative (interviews and focus
groups) and quantitative (questionnaire and scfarat analysis). The instruments applied at all
visits in the sample schools are:

= Focus-groupsconducted with the participation of 50 teachénst work in schools and
university education, but also with 14 students Nfaster program - Educational

Management, at the Univ. Aurel Vlaicu in Arad.

= Individual semistructured interviewsealized with the management staff representtive
from the rural school groups: School Group JohneBou Gurahan/ School Group

Moga Prince Himagiu / School Group &sarin / School Group Cermei / School Group

Gheorghe Lazar Pecica / School Group Vinga/ Sc@ooup Minis / School Group Beliu.

= Secondary analysisSchool document analysis was made from direcermbsions and
interviews conducted in the concerned schools.

= Investigation based on questionnair®Management approach styles investigation (ISAM),
which was applied to a number of 380 teachers uc&ibn schools (school groups) in

rural areas, in Arad county, having pretest value.
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Tabel IIIl.2. Personal category

Personal category Total
Teachers with leadership[Teaching nonmanagement sta
positions

Experimental group 46 144 190
Control group 48 142 190
Number of sulects 94 286 380
Percent 24,74% 75,26% 100%
Tabel 111.3. Professional developmetgvel

Professional developmemevel Total

Beginnel |Permanent Second degre |/Academiclst
degree degree

Experimental group 32 58 76 24 190
Control group 33 57 76 24 190
Number of subjec 65 115 152 48 380
Percen 17,11% 30,27% 40,01% 12,61% 100%

Chapters 111.3. QUALLITATIVE AND QUANTITATIVE ANALYSIS OF THE

EXPERIMENTAL CONSTATATIV DATAtfighlights several important aspects of managerial

practices and styles used in the school organizsitizvhich | found through direct observation,

individual and group interviews and interpretingegtionnaires administered to school managers

and teachers:

a) In the school organizations:

manager- educators, are faced with various and leomgsues in designing, organizing,
directing, evaluating and adjusting the multipkiations of interactions (student-student,
student-student group, student-teaching strategstsdent-teachers, teacher-teacher;
principals -teachers);

in educational interaction are involved many randfactors which must be oriented

towards the individual progress, individual andyanizational changes, establishing a
balance between flexibility and rigor, through mgexdal styles;

in the management process is ignored the effiaiset of relevant aspects of cognitive
processes involved in the interaction:

the specific and learning experience level;

reasons for involvement / non-involvement;

active involvement modalities in educational tas&kievement;

others skills representations;

the way to relate to success / failure.
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= regarding the managerial styles application the waejority of teachers are limited to
certain templates, without adapting them to différeducational contexts of specific
student groups;

= teachers are referring to a corpus of principtesd rales governing acceptable behavior in
school organization, the students group, theimnieg resulting in a successful
educational approach;

= educator- managers are absorbed by the complekityles and tasks generated by the
partnership with school organization members, derm without substance, devoid of
substance that generated it, and practiced managestyées do not support this;

= misuse of managerial styles and associated comuioncforms, cause some emotional
blockages.

b) At the individual level:

= the development of management skills is not addckssa dynamic perspective, teachers
are considering as self-sufficient theorizing, mfation and description of management
practices at the expense of complex analysis, ipeh@nd valorizing;

= building an organizational climate, that providgportunities for continuous development
and differentiation, during teaching careers evoiytseems to be not only difficult to
invoke, but also to be accepted,;

= Jack of social interactional type experience fousmthong educator- managers, which
exhibit inappropriate behaviors in playing socm@es: do not know how to advise their
students, do not transmit information properly, rdat initiate group actions, not solve
conflict in the students group.

We can say that in the managerial process condudthih the school organization, many
school teachers are reluctant to make an introgpecnd when they do it, refuse to recognize
their professional weaknesses and professiongttr In this situation they do not want to admit
that their defensive structures, practiced manabsetyles and some traits may adversely affect
the organizations they lead. They also deny thdergoing psychological stress can contribute to
the dysfunctional behaviors and decisions in detninof their school organization.

Management activities performed in school orgaiopats considered to be essentially
natural, educator- managers that are involvedtersimooth running of the organization and it's
evolution. Such assessments ignore the dark sidbeoimanagement act (Darth Vader look),
which derives from a desire to increase and acqpoeer, often resulting in narcissism,

deception and power abuse.
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Reality shows that there always exists a gap betvge®d intentions and management
strategies focused on changing processes, whiatlaeinstitutional projects, by guiding groups
of tasks and active intervention in issues debate.

It is necessary that every educator-manager deterims self-assessment criteria of the
activity efficiency, to take timely appropriate @ct. An efficient manager uses optimally the
natural and human resources, time, it organizes daratts staff, have computer system and
provide horizontal and vertical communication, deliéing tasks, uses modern techniques of
counseling and perform objective assessment.

In suchapter I11.3.4.STATISTICAL DATA PROCESSING AND PRETEST RESULTS
INTERPRETATION there are analysed and interprted the obtaiesdts by applying the ISAM
questionnaire, in pretest, indicates that the patsivoidant management approach, educator-
managers are recording high percentage values8%f,6followed by transactional approach
(28.16%) and transformative approach (17.90%grbritial processing shows that the degree of
using the passive/avoiding approach in pretessigsificantly higher than the degree of other
approaches used.

While our inferential results show a statisticadignificant effect of interaction between
the management approach type and personnel catdegugators who hold leadership positions
in the school organization, although the majoriad la passive/ avoidant approach, one third of
them think about management styles as proactiventadl. This category of teachers are less
interested in obtaining managerial performancejusitfocused on getting results.

Since hi square test value is 21.649 at p = .0&Lbelieve that we have a statistically
significant interaction effect between managememr@ach type and professional development
level. That means significantly different manageapproach for educators who have a certain
level of professional development. Furthermore, dbservational investigation results, indicate
that mostly newcomer educators shows little attentio the proactive involvement, others
intellectual stimulation, in adopting passive / igamt managerial styles, but we can find also in
their case elements of transactional orientations.

In terms of size design educator - managers on managerial styldgferences between
experimental and control group are not statistjcailgnificant. Inferential processing results,
reveals no significant differences between the expgntal and control group, but an equivalence
in terms of management approach, is pretest phase.

At this stage, for thé&ransformational, transactional and passive / awaritimanagement
approachscales we can not find significant differences leetwexperimental and control group,

the significant threshold for the t test is greatesn p =.05. The results of the descriptive

19



processing shall mean an amount that is greatertti&theoretical average value, which shows
that manager- educators adhere to transactionadgeament approach in a medium degree.

For the latest investigated dimensionmanagerial efficiency and self- evaluated
management performancas for design educators on managerial stylese tisa’t a polarization
of the subjects responses, in relation with twoaldes: meanings and perspectives construction,
focusing on results, very low differences betw#enaverage values, these differences between
the experimental and control group were not sigariit.

Based on the established correlations, it can Isae educator- managers are reporting
there selves to management styles, as part ohsferanation process, dominated by activism and
initiative, or passive adaptation process, focusedonstraints. So, without an absolute adherence
to a certain conceptions of managerial styles, emtive or proactive orientation, educator-
managers, regarding to the context, reported thelkees differently to this acceptions. From this
perspective, it can be made a distinction betweeljests that promote a transformative
management approach and design management stylesad@roactive and reactive oriented,
through situational adaptation and those who shopassive/avoidant management approach,
conceiving management styles just in terms of reiact

Educator- managers practicing an transformativeragmh, by management style are
developing an educational climate with emphasisleinging and educational innovation, while
those who prefer a passive/avoidant managemenbagiprare not actively involved in individual
and group development.

Educators conception on managerial styles is glds#ed to self-evaluation management
performance. If educator-managers who are addigessimnsformational and transactional
managers get a high score, then it is likely thegytestimate a higher level of managerial
performance. If educators obtained higher scorethiopassive / avoidant management approach,
then subjects will predict lower levels of managkeperformance.

There are significant positive correlations betwesubjects age and inspirational
motivation, individual reward and situational assesnt respectively. Recording significant
negative correlations between subjects age andegital practice development, lack of
systematic response to problem-situations, andsfoguon results. As subjects ages increases, it
is noted a decrease in values that aimed the Iaslystematic response to problem- situations,
and passive / avoidant managerial approach. Aestsfige increases,it recorded a higher level of
forward-looking involving efficiency in managemeapproach, focusing on the inspirational
motivation and individual assessment.

Between managerial efficiency achieved by focusingsubjects results and age, stands a

significant negative correlation, which revealsttttee more advanced are subjects in age, they
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shows an increasing attitude of rejection of marabstyles excessively focused on tasks and
obtaining results. Anticipated management perfoeais better with subjects increasing
preference for transactional and transformatioreagerial approach.

Educator- managers who appreciate that managédféaitigeness is determined not only
by focusing on results, manifested at the orgaiuzat level an idealized influence, promotes
intellectual stimulation using common situationalvard but also monitor deviations. Starting
from the correlational study, we conclude that sat§ who show a passive/ avoidant management
approach, are related to managerial effectivengs$obusing on tasks and outcomes, while
subjects using transformational and transactionahagement approach are less influenced by
excessive result centering.

Management process is ignored in the effective afseelevant aspects of cognitive
processes involved in the interaction: the spatifiand the learning experiences, why
involvement, how active involvement in educatioteelks, representations of other skills, how to
relate to success / failure. The vast majority dii@tors, interaction is limited to certain
templates, them to different educational contextscsic group of students. Transformational
leadership is determined by goals and objectivesamities, leading to the development of others,
turning them into leaders or while laying the foatidns of collective leadership groups, as
appropriate teams.

Transformational leader encourages others to dpvalal obtain performance beyond
expectations standard normal. This is possibleniyt encourage but also an example of personal
effort and sacrifice in achieving specific goalslanission of the group or organization. These
major influences are major changes in special tioiggeat impact on leader behavior may result
in individuals, groups and organizations and arelar to those we find among transformational.

In chapter IV- FORMATIVE EXPERIMENT — DEVELOPMENTAL STRATEGIES
TRANZACTIONAL AND TRANSFORMATIONAL MANAGERIAL STABFPROACH -we
started from some assumptions, outlined in educatipractice:

= school organizations current processes of changeoti@evelop by itself, requiring an
active orchestration, voluntary intervention of ealional stakeholders, which direct the
educational process in a given direction exercisethanagement styles.

= ensure the quality of school organization and mamamt at the default group of students,
cover the whole range of skills and managerialestybnd how teachers promote good
educational value on the level of field managenpeattices.

= the complexity of the managerial styles processligment among teachers is that they
act in differentiated learning environments, buin che identified elements which

intertwine and influence themself, generated byu$immeous roles adopted by the
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educational subjects.

the assumption of managerial styles in complexasibns, is witnessing an increase in
the role of educator in management, coupled withnpéd and flexible change,
professional skills and information and communimatiechnologies.

management styles in the educational process velir the mark of creativity in
overcoming reflection stereotypes, by their relefaieen the captivity of mental patterns
and pitfalls of routine.

In this approach we overcame a number of sciemgiggudices and barriers manifested in

the collective mentality that are reflected atitisitutional level:

conservatism and resistance to change of someeeach

indifference and disinterest of teachers for marniag®rmation;

low interest for moments of reflection and insigitb the impact of managerial styles and
strategies on educational climate;

teacher turnover in management;

reduced involvement of the school members in theagement process.

Formative process aim addressing a flexible anérenttive approach of the educators

training process in rural schools, in Arad countyrough the implementation of specific

developmental methodologies, transversal manageamnbach and transformational styles, so

capitalizing the complex interactions at schoolangzation-level.

The priority direction is to improve and optimizeetschools management practices, thus

exceeding the explanation, observant, appreciaiiveritical level which are prevailing in such

actions.

The objectivesvhich are guiding the experimental approach, tprowe the quality of

management, were correlated with possible actiohiesable and tailored to the needs of the

target group. In this way it follows:

U Connection to professional development dynamicgdegtifying conditions that
are able to optimize the educators continuous fdienaprocess and facilitate a

transformational management approach, adapted to learning contexts.

O The active involvement of educators in their owaining process, developing
transversal skills and implicitly of managerial trsformative approach styles, in

conjunction with the school organization climate.

U Developing evaluation and self-evaluation strategif the managerial styles

effectiveness, both at individual and organizatidesaels.
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U Sensitizing educators-managers to the role and itapoe of organizational and
individual development, through the implementatwérmonitoring strategies and

performance evaluation.
O Metaevaluation stimulation, as a method of constafiection on management

style influences in the development of educatiolmalate

Formative intervention was built around the gendrgbothesis:Implementing in the
continuous training programs addressed for teachstgff, specific strategies for educators
training in the processes of design, operationahagement, evaluation and self-management
practices, using modeling, role and design plailitates the adoption of transformational

management styles and increasing managerial pedon®.

In the proposed experimendependent variablesire: managerial styles approach or
performance of educatorand independent variable (x)expresses the conditions subject to
testing, ie the strategies used in the processoafirous training of teachers, focused on
individual transformation and collective (leadepsbompletely) the efficiency of business process
management. For this experiment we establishetbtlvsving independent variables (VI):

V.I. A. - Strategies (methods, techniques, toals) t

al- organizational and individual development prbje

a2 - operational management;

a3 - management performance evaluation.

S190*A

Dependentvariabilele are:
VD1: Transformational managerial approach styles
VD2: Transactional managerial approach styles
VD3: Passive / avoidant management approach styles
VD4: The concept of managerial styles as proaanentation
VD5: Managerial efficiency - dominant directions
VD6: Management performance self-assessment

VD7: Efficiency of the formative program

23



VD1, VD2, VD3, VD4, VD5 will be revealed by the @alimed scores by subjects in ISAM

posttest questionnaire phase and VD 7 by the gbsjteestionnaire results.

The group of subjects consisted of educators emgagdeaching in rural educational
institutions environment (school groups), in Araduity. In this sensequivalent sampling
techniquewas used (Bocos, M., 2003), the experimental gansisting of 190 subjects and in
the control group were included also 190 subjeStdection criteria were the membership in a
particular category of teaching staff (responsitde the management / non-management) and

professional development level (beginner / finajrée / teaching grade 1l / grade teacher I).

Regarding the issue of groups content, we statethirefers to volume / expansion of
the scientific content (Bocos, M., 2003) used &smework to achieve the formative experiment,
to develop transversal competences, to approaatsftnanational management. Formative
intervention addressed to the experimental group tvedd in regular training programs for school
managers and teachers in rural school educatioBchgol managetrand ,Valuing education in
knowledge erd, accredited CNFP-MECT.

We”ll present the synthetic sample content devedog®y linking the following
componentsthe general skillof the module ( Management and Communicatispgcific skills
(Managerial effiency — networking and influence meatisms), the methodological frame in
management styles approach development and the tseld by manager- educators in this
respect.

INTEGRATED CURRICULUM

MODULE: Management and Communication
DISCIPLINE: Management efficiency - networking and influencehagisms
HOURS ALLOCATED 44
= direct formation: 16
= assisted formation: 24
* rating: 4
CREDITS: 8
A. GENERAL COMPETENCIES:
From the perspective of profound knowledge of thganization educational needs, the best
networking, but also leadership and coaching s#i¢elopment, it aims:
= Capitalize current concepts in generating netwgykimechanisms, at social, organizational
and individual level, both horizontally and vertlga
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= Restructuring management approach styles such tattepthem to different educational
situations and contingencies;

= Developing projecting capacities, strategies, tatisnal and transformational managerial
styles implementation;

= Enhancing creativity and formative type learningnging managerial styles closer to the
students needs, maximizing individual potential,

= Optimal use of the information flow in assessingl aegulating management acts in
accordance with the principles of managerial efficiy;

= Flexible and dynamic approach of management proogssnally valorizing human

resources.

Table 1. Structure
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SPECIFIC COMPETENCIES CONTENTS HOUR ACTIVITIES METHOD
e Critical analysis of the 1. Schools organization — 2
schools managerial action frame
internal and external content | 1.1. Schools internal and external Formation needy SWOT Analysis
« Select and processenvironmet. Analysis method analysis g Investigation
informations to design a 1.2. Stages in schools formation and organisational level | Case study Socion
project for organisationall development Elaborating schoo| matrix
development. 1.3. Educator- manager. status, profile Debate
role si influention
» Creative and constructive 2.Educational interactions 2 ldentiying ang
approach of the scientific dynamics analysing education| Brainstorming
perspectives regarding the2.1.Interknoledge relations interaction process Role acting
formative and| 2.2. Intercomunication relations Good practice example§ase study
developmentalrelationship | 2.3. Socio-afective relations
process in the educational2.4. Influencing relations
environment.
« Elaborate investigational 3. Research directions to optimize 2 » School Modeling
indicators and instruments educational climate organizations Questioning
to asses relationship  gt3.1.Determinant factors in evolution Graphic organizer
schools level. educational climate development influencing factors
3.2.Group development stage investigation.
model
3.3. Optimal group miodel
* Asses managerial style4. Managerial styles and 4 Identifying managerig Controversy aaden
eficiency, both at individual educational efficiency styles and the| Observation
and organizational level. 4.1.Managerial styles caracterisation Fish aquarium
« Reflect on manageria] multidimensional approaching Personal an Mosaic
abordation styles eficciencyl. 4.2. Managerial styles taxonomy organisational
4.3.Generating and manifesting eficciency critica
managerial styles in school analysis
4.4. Dificulties in exerciting Managerial style

managerial styles-stereotypes

4.5. Managerial style eficciency

eficciency monitorisin

and assesment strate
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4.6. Managerial styles eficciency elaboration.

assesmnet criteria

4.7. Transactional managerial

approach

4.8. Transformational managerial

approach
Analyse relationshig 5. Relationship approach | 2 . Positive Mind-maping
dynamic between perspective between manageria influencing method | Critical mirror
managerial  styles  and styles and schools organization analysis Cube Method
school organization climate, 5.1. The unity and diversity of the . Motivational
on actual model basis, undereducational groups theory and eficcient
qualitative and quantitative 5.2. Interpersonal atraction communication strategy
aspects. 5.3. Educdonal Influention analysis

Offering  positive  and
construnctiv  feedbac, t
improve learning
experience.

5.4. Interpersonal Comunication
»5.5. Managerial Autority

Managing crisis situations
using situation adapteg
styles and strategies
Manifesting interest in
managerial projects
elaboration to optimise anc
improve educationa

6.Strategies and managerial
I approaching styles in educational

crisis situations

6.1. Conflictual relations

6.2 Competitive relations
16.3. Cooperation relations
6.4.0rganisational changing

relationships

managment strategies

Exercising prevention
and problem solving
situations methods ang

technics
» Elaborating
institutional managerial

)

development projects

Case study
Role acting

Project
Team work

Total: 16 hours
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Table 2. Aplications/seminars/practice

Aplication type Contents Hours

1. Panel-discutions Skills role and importance in relationising and 2
individual and organizational developing

2. Balint-group Universal relationing and communication styles 2

3. Toledo role-acting | Psihopedagogic factors and managerial styles 2
impact on educational group interior dynamics.-
Groups unity and dissociation

4. Toledo role-acting | Psihopedagogic factors and managerial styles 2
impact on educational group interior dynamics—+—
Conformism and non-conformism

5. Toledo role-acting | Psihopedagogic factors and managerial styles 2
impact on educational group interior dynamics—
Latent and hidden tensions

6. World-caffe Managerial Autority in schools organisation 2

7. Mosaic Educational environment research methods and 2
instruments

8. Futures creative wq Critical phase — managerial project to improve 2
and optimize educational relationships
Visionary phase - managerial project to improve 2
and optimize educational relationships
Fact phase - managerial project to improve and 2
optimize educational relationships

9. Workshop Good practice examples at relationship level jin 4
school organization
Total hours 24

Table 3. Assesment strategies

Formative evaluations aim: Percent(%) in noting
Total=100%

- Formative portofolio assesment 30%

- Managerial project presentation 20%

- Continuous inter-evaluation and auto-evaluation| 0%

the entire formative probation period

- Activities like themes / essays / translatiores et 10%

- Other activities: constatatiwe ameliorative psyho4 20%

pedagogic micro-researches

Final assessment practical modalities:
The final assessment will be done by public prestent of the Mangerial project in education
relation improvement and optimisatioresult of some investigations and analysis maylé

student at schools organization or groups level.

nal
0

Minimal requirement

Maximal requirement

- Projecting and realizing a focggeup
with students/ teachers;

- Opportunity, treat and difficult
analysis in establishing, mentaining ¢
assessing  inter-knowledge, inter-
communication and influencir
relationship evolution;

Elaborate observational and analy
instruments to asses educational gr

dynamics;
Group dynamics and influenci
processes systematic investigal

using research ethods and instrumer

(investigation, focus-group);
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Strategic  targets and  objectiy - Obtained data processing g
formulaion which are regarding tk gualitative and guantitatiy
educational relation development interpretation to regulate the manage
medium and long term; process;
- “Managerial project in education
relationship improvement al
optimization” public presentation

D. BENCHMARKING
Teaching methods

developing communication and networking skills mdsh ice-breaking games, role
play, gallery tours, exposure to opponent, acaded@bates, cooperative learning,
autobiographical approach, pedagogical monopoly.

methods of analysis in problem situations: casdystproblematization, modeling, focus
group, prioritization techniques, SWOT analysishfioning technique; cards with tasks,
Venn diagram, critical incident; SINELG.

methods of problem-solving situatiorthe future creative workshop (ACV), the cube,
panel discussion, brainstorming, galaxies technidgelillips 66 meeting, decision-

making controversy technique, the Delphi technique.

pedagogical research methodsdependent and systematic observation; socialegur

[1O technique (Interviewer - Interviewed - Obsefyeportfolio, diary with double entry.

Teaching means:

Technical Resourcesinternet; laptop, projector, tape recorder, digitcamera,
camcorder, DVD player.
Educational Resourcesobservational fee, analysis; surveys, school deruis)

flipcharts, markers.

Organization forms of educational group:

Individual
Group
frontal

Based on listed scientific content was intendedathieve both specific skills and

formative experimental objectives, so that eveacher be able to:

to exercise effective leadership, encouraging awlving all stakeholders in critical
analysis and changing current management practices;

facilitate the development of constructive strueturthat develop strength points,
maintain steady development and creating a trasspaystems, in which roles and

responsibilities are clearly defined and necessesgurce allocations are made fairly and
properly;
29



include the concept of inclusive school developmelain, which allows the use of
management practices at all levels, by specifyirgSMART objectives and allocation
of responsibilities and resources required;

to promote reflection and systematic professior@aletbpment, which encourages and
supports the idea that organizational developmgrd continuous process of problem
solving, involving all teachers, a process in whidmcrete measures are taken to ensure
participation of all;

to support self-evaluation process in a culture/fiich adults, students and their families
are encouraged to speak openly, both about thetesses and problems faced.

Regarding the effects induces by managerial stybtisnization on educational intra-and

inter-relation we considered as relevant and usefahitoring and assessing the following

aspects:

Personal management skills includes:

consciousness of our own affects, reactions anduress:knowledge of own strengths
and weaknesses, confidence in our capabilitiegitivee recognition of our own actions
which are affecting others.

self-control mastering our emotions and a way to act honestigg with integrity,
channeling our feelings to achieve positive goals.

motivation emotional tendencies that lead us towards patsmhivement.

Development of interpersonal skills that include:

empathy:perception and awareness on others feelings;
sociability: forging links with others, conflict resolution, monunication in a clear and
convincing / eloquent manner, stimulating others/twk in cooperation.

The developmental process of management skillst e addressed in a dynamic

perspective, focusing on complex and practical y@ml Responsibility for professional

development is educator-manager of career developmpath is determined in relation to

personal aspirations, with its vision of what visél done in future.

In section IV.7 - SELECTIVE OVERVIEW OF METHODS ANDOOLS USED IN

THE FORMATIVE EXPERIMENT - we're presented a ditdraining activities methodology

(16 hours course / 24 hours practical work) andstess training activities. Throughout the

formative experiment, they applied various methads instruments to stimulate the use of

strategies and transactional and transformatiorsalagerial styles, tackled by educators in the

experimental group. These methods and tools haga bptimally incorporated in formative

activities with interactive characteristics (futsrereative workshop, situational modeling, role

and project play). Below are some methods and tootsisidering that their effective
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implementation, require creativity and flexibilitynanifested by the trainer, as well by the
educators, transactional approach representsramsiotquality of any management approach.

= educational needs quantitative and qualitative gael data sheets;

= checklists on situational modeling;

= observational protocols of management approach;

= strategies and management styles efficiesatfrassessmemiorksheet;

= project to improve and optimize the educationahtiens;

= organizational and individual projects developmentér-evaluation sheet;

= training diary;

= other products and tools used during the formagixperiment.

In chapter V -STATISTICAL ANALYSIS AND INTERPRETATION OF THE DATA
OBTAINED DURING FORMATIVE EXPERIMENT are presented a series of descriptive and
inferential results. Educators from the experimergeoup were involved throughout the
formative experiment, in realizing of an interaeti@bservation process, analysis, reasoning, self
and inter-evaluation of designed strategies andagmment styles and implemented in the
frames of the creative workshop and manageriahvatgions simulation, in case of problem-
situations. It was assumed that the use of inteeabethods (panel discussion / Balint group /
Toledo role playing / world-cafe / creative workph@nd some specific tools, allows educators
involvement in developing and implementing effeetinanagement alternatives, to develop

transversal competences (intercom, networking,lpmlsolving, group decision-making).

In the spirit of formative and training assessmeve used +ormative instruments
assessment grid (Appendix-Bo that items of this grid will be the variablelsose evolution we
will review below. As regardsglesignvariable,it has scores which is added togetherdkalts

obtained for the following sub-variable:

educational actors involvement;

= linking strategy and management approach stylé¢odentified priorities;
= establish performance indicators, deadlines anghoesibilities;

= assessment of appropriate character, feasible amegtable design;

= awareness of strategic goals and addressability.
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Table V. 13. Descriptive statistics for the desgyb-variables

Strategic  Level of Strategies- Performance Necessary character,
goals and involvement management indicators- feasible, acceptable
target styles - Timelines-
audience priorities responsibilities
Average 2.7857 2.8971 2.8800 2.6144 2.6057
Median 2.0000 3.0000 3.0000 2.0000 3.0000
Module 3.00 3.00 2.00 2.00 3.00
Standard .93834 .79898 .96998 1.08925 1.05109
deviation
Minimum 1.00 1.00 1.00 1.00 1.00
Maximum 5.00 5.00 5.00 5.00 5.00

For operational managementye summed scores of the following variables:

= educational stakeholders involvement and partiegramechanisms awareness;
= creating the facilitator context for conscious peigation;

= determining actionable alternatives;

= adapting leadership styles to the situational $ipec

= identifying difficulties in the management process.

For variable componentgperational leadership- have received above theoretical
average marks, which shows that educators in tpergwental sample, have a medium to high

level of development of leadership styles.

Table V.16. Descriptive statistics for operatiomabhnagemensub-variables

Involvement and  Facilitator Alternative | Situational Management

participation background actions Adaptation difficulties
mechanisms
Average 2.3229 3.3600 2.6487 2.5200 3.5229
Median 2.0000 4.0000 3.0000 3.0000 4.0000
Module 2.00 4.00 3.00 2.00 4.00
Standard 1.01226 .60869 .76989 .88434 .55662
deviation
Minimum 1 1 1 1 1
Maximum 5 5 5 5 5

Managerial performance evaluatiomariable scores are summing the following sub-

variable scores:
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= effectiveness assessment - the suitability of gema styles to specific educational
situation;

= individual efforts focus to achieve organizatiogahls;

= assessing the effectiveness of management stylmaapp— fulfilled objectives and
resources used;

= error awareness in situational managerial approach.

For variablecomponents- evaluation of management performarcé shows recorded
low scores, for the adequacy of management styeshé specific educational situation:
individual efforts focus to achieve organizatiomddjectives, but significant scores above the
average theoretical, for efficiency of managerigles and errors awareness degree of the

situational management approach (table V. 19).

TableV. 19.Descriptive statistics for managerial performancelsvariableevaluation

EffectivenesConcentration of Management styles Errors

individual efforts efficiency awareness
Average 1.9715 2.2029 2.9401 2.9915
Median 2.0000 2.0000 2.0000 2.0000
Module 2.00 2.00 2.00 2.00
Standard .67230 .79650 .82116 .71456
deviation
Minimum 1.00 1.00 1.00 1.00
Maximum 5.00 5.00 5.00 5.00

During the formative experiment, subjects in thpeximental group were use a specific
tool - training log, designed to stimulate meta-evaluation, as a meanenstant reflection on
the process of developing managerial skills andestybut their personal amarganizational
impact. Respecting experimental design, we condutfsemistructured interview& in each
school included in each experimental cohort), todfiand highlight changes in terms of
management approach style, by subjects participatirthe formative experiment, but also for

project implementation, improvement and optimizaixd educational interrelation.

In terms of obtained averages, a comparative aisalyas done, by reporting to the
following independent variablegiender of investigated subjedtable V. 25), the categoryf
teaching stafftable V. 26) and thprofessional developme(itble V. 27). In relation with these
criteria, we find that there are significant difaces between averages obtained, this being
shown by additional calculations performed by SRS8&iance calculation with ANOVA

method and calculation of the partial regressioeffgment). Educator- manager portfolio
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variable evolution is there fore in a very smallezu predicted by variables: gender of subjects,

teaching staff category and level of professiomaietiopment.

Table V. 25 Differences between the averages obtained fromvagable - gender

Gender Total
Male Female
N 80 80 110 190
Average 30.91 31.99 31.54
Standard deviation 7.250 9.036 8.314

Table V. 26 Differences between the averages obtained fromvagable - personal category

STAFF Total
Teachers with Teaching non-management
leadership positions staff
N 46 144 190
MediaMedia 30.00 31.96 31.54
Standard deviation 9.073 7.972 8.314

Table V. 27.Differences between the averages obtained from theable - the professional

development

Professional developmemgvel
Beginner Permanentdegree| Second degre#cademic 1st degredotal

N 32 58 76 24 190
Average 30.24 33.78 30.04 32.65 3.
Standard deviatior5.531 8.235 9.530 10.048 384

Quantitative and qualitative analysis of the prdadubat make the educator-manager’s
portfolio, and the instruments used during the famiwe intervention emphasized among
educators of the experimental group, the restringurend in management style approach, in
the sense of assuming own responsibility, actiomd an personal efforts to enhance

implementation of transactional and transformationanagerial styles.

In chapter VI - POSTTEST AND RETEST PROVIDED EXPERIMENTAL DATE
ANNALYSIS AND PROCESSIN@/e presented obtaind data in May 2009, when aettakof
the formative intervention, for educators from bagnoups have been reapplied ISAM
questionnaire. For educators in the experimentalgmwas developed and applied an instrument
to measure the impact and efficiency of formativegpam and the tools used posttest

guestionnaire).

34



Table VI.25. Management approach type by groupcemparative results on the obtained

frequency and percentages in the pretest and pastte

The type of management Pretest
approach
G E G C
Frequencies Percentage FrequenciesPercentage
Transformative approach 36 18.94 32 16.84
Transactional approach 51 26.84 56 29.47
Passive/ avoidant approach 91 47.90 94 49.47
Missing values 12 6.32 8 4.22
Total 190 100.0 190 10.,0
Posttest
G E G C
Frequencies Percentage FrequenciesPercentage
Transformative approach 50 26.31 35 18.42
Transactional approach 72 37.89 58 30.52
Passive/ avoidant approach 68 35.80 81 42.63
Missing values - - 16 8.43
Total 190 100.0 190 100.0

For the experimental group, is observed, by compattie results obtained in the pretest
phase with these from posttest, an increased pagerof the transformational management
approach with 7.36% and 11.05% at transaction me&magt approach. Regarding the passive /
avoidant management approach, in posttest is fiddcaeased percentage compared with pre-
test, with 12.1% for subjects belonging to the expental group. Following the calculation of
X 2 was showed that these differences are signifitana p <.01. In the control group, by
reporting the pretest results to those in the pestphase, there is a similar dynamics for
transformational managerial approach (an increatte W5%) and transactional (an increase of

1.05%), but the differences are insignificant coregao pretest.

Formative experiment resulted in significant praggén the adoption of transformational
and transactional management styles approach ansoigects in the experimental group and

fewer educators using passive / avoidant manageapmbach style.

Depending on the category of investigated subjgetsching staff with managerial / non-
management teaching staff) and professional dewedap level (beginner / final degree / second
degree / teaching grade I), inferential processiesults show that there aren’t significant

differences in the proportion of the three typesnahagement approach.
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In conclusion, it's noted that we recora significant difference in the percentual
distribution in management approach ways, dependamgthe group’s affiliation of the
investigated subjects - experimental and conffblese observed differences between subjects
belonging to the experimental group, compared withtrol group subjects in the posttest phase,
are the result of active involvement of educatodnagers in the professional development
process, through a formative intervention aimedd&veloping transversal skills and inter-

networking.

In the experimental group, both as guidance fod#®gn of reactive management styles,
as well as guidance for designing management spylesctive, there are statistically significant
differences (p <.05) between scores obtained dutirgpretest and posttest phase. These data
demonstrates that formative program addressed woagal/ managers led to the rethinking
management styles, increasing subjects adhesionthenexperimental group for proactive

orientation.

By reporting the control group results, it is notdat in the experimental group, the
posttest compared to pretest, there was an inciaadbe averagéransformational managerial
approachim pre = 57.23 / myost - 60.86) andransactionalm pre = 71.64 / Mpost~ 77.20). In terms
of management approaches, educators in the expgdmgroup obtained lower score in the
posttest than in pretest, for thassive / avoidananagerial approachm pe = 46.05 / Myost
43.19). Comparative results between the main dineaf the ISAM questionnaire, between

pretest and posttest for the experimental grouasifellows:

= reactive orientatioomanagerial stylegm pre = 11.06 / Myost= 10.26);

= proactive orientation management styl@s pre = 11.28 / Mpost = 12.40);

= transformational managerial approagi pre = 57.23 / Myost = 60.86);

= transactional management approagpe = 71.64 m / Myost= 77.20);

= passive/ avoidant management approguhe = 46.05/ Myost= 43.19);

* managerial efficiency by constructing meanings pagspectivegm pre = 15.21 / Mpost =
16.65);

* management effectiveness by focusing on regulig = 14.71 / Myest= 15.45);

= self-assesment of managerial performanoege = 6.40 / Mpost= 6.75).

After interferential processing for the three dimiens of the management approach has
had obtained results that show significant diffeemnat a threshold of statistical significance (p

<.01) between pretest and the posttest phase.
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Comparative analysis dhe descriptive results for the grrimental group,between the
pretest and posttest stages demonstrates a sigmifincrease in scores for the transformational

and transactional management approach dimensions.

The analysis of these results it is noted thatemnibjin the experimental group, for
variableconstruction of meanings and perspectives] recorded higher average values, both in
the pretest and posttest, which indicates theirceon for the continued personal and
organizational development. There is an anticipatedease in managerial performance, this
being achieved by stimulating and motivating sutsi@avolved in the development of formative
experiment. An important aspect to remember is tatare witnessing a significant drop in

scores for variables, that make up the passiveilaat management approach.

From the perspective of the comparative analysik thie control group, we can estimate
that the educators, managers constituting the erpartal group, the formative intervention
program determined a significant development imtiof flexible and dynamic implementation
of management styles adapted to the new educatematonments. It notes in this case a
strong focus on transformational and transactiomabnagement approach, reducing the
percentage of specific dimensions in passive /dargimanagement approach, especially with
regard to systematic-reaction to problem - situa$ip that are manifested in the school

organization and require rapid and effective intemtion.

The analysis of correlations between the defininmetsions for the managerial
approach has validated the results of the desegitata processind.he scores of designing
managerial styles as proactive guidance influencesme evident, in the posttest, (number of
significant correlations is higher than the prétesucators adherence to transactional and
transformational managerial approach. Based onetressumptions, we can say that the
formative intervention had the effect of increasauducatoradhesion to design managerial styles

as proactive guidance.

Correlational study highlights the existence of nfigant correlations among all
subscales of transformational and transactionalagement approach, which is found also in
pre-testedAnalysis of these correlations allows us to ap@tecthat the distinction between the
two management approaches is dynamic and flexibtiicators are oriented to exercise
inspirational motivation, idealized influence, uginproactive involving strategies and

transactional approach specific managerial styles.
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In posttest there are significant negative conefast between the subscales of
transformational and transactional management apprand passive adaptatiorhe teachers
mainly oriented towards a transformational and sa&tional management approach, have a
significantly increased degree of flexible adaptatto new learning situations, bypassing the

issues quickly.

In this situation, we can say that educators higheaion for the transformational and
transactional management approach, is associateéld a&idynamic process of adapting
management styles and strategies to the needspawedic educational context. In the pretest
phase, only educators who recorded high values ificgllectual stimulation, proactive
involvement and development of strategic practides/e scores indicating concern for the
continued development of capacities for adaptatidmese results indicate that the formative

program influences in some degree teachers realduaptation to new challenges.

At this stage,managerial efficiencypy constructing meanings and perspectives (I1),
positively and significantly correlated with thebsgales of transformational and transactional
management approach. It is noted that the subjmetference for the construction of new
meanings and perspectives is associated with arbadaptation and immediate and effective
response to organizational problems. To streantheenanagement process, it is necessary that
the teacher/manager shows creativity and originalksearching and discovering new directions

of development, through a reinterpretation of megsi

Self - assesing management performances is pdgitiverrelated with idealized
influence, inspirational motivation, intellectuakinsulation, situational reward, proactive
involvement, monitoring and evaluation of perforro@andeviations. There are negative
correlations between self-assessment of managgmeeiormances and all size scales regarding

on the passive / avoidant management approach.

Following the completion of regression analysisdentify significant predictors of the
three management approaches, we find that evemy tivay consist of scales comprising the
investigated dymension. This can be explained ypakktause of high correlations between the
scales and total score of the investigated dymansiod secondly, due to the large number of
subjects included in the study. This latter poiratkes little differences to be significant, so the
reduced variability between the other size scataspared to a dimension in which are not

included, are not sufficient to identify other digrant predictors. In other words, the scales
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included in a dimension, are differentiated comgamgth that size, compared with other scales

of the questionnaire.

These results show that training teachers in thecesses of design, operational
management, management performance, has contribsiggadficantly to increase subjects
preference for transactional and transformationalamagerial approaching styles, and

decreased use of passive / avoidant managemenbagmr

In terms of measuring the impact of the formativeiivention on the experimental group
and to support the results of the ISAM questiormaive applied the experimental group

instrument - posttest questionnaire.

For subjects in the experimental group, there wesults that show a significant
restructuring of strategies and management appregtés, due to the training intervention.In
terms of restructuring management approach stglégjects, in a proportion higher than 50%
over central value of the scale, are partly orliyptgree with this statement. For educators who
said that they have restructured their managenpgrbach style in a large extent, it appears that

they conceive management styles as guidance facpiye management practices.

The formative intervention focused on developinghagement approach styles, has the
most important impact on thdevelopmenbf participatory structuresfollowed in descending
order bycontextual and situational analysis, operationahms elaboration, feedback and self-
regulation of management activity, monitoring andileating the effectiveness of managerial
styles. Formative experiment resulted in the subjectsramess that management approach
styles has been optimized, most, in terms of dgwedp operational plans and achieve the
contextual and situational diagnosis. An even leBective aspect following the formative
experiment is the use of monitoring and evaluasimategies of management performances. This
aspect is confirmed by data processing resultsireddtaduring the formative experiment, as

outlined above, educators are getting the lowastescfor monitoring the size of deviations.

These results lead us to appreciate that teackeedaph and apply strategies and tools by
which efficiently self-regulate management, firéiraugh situational analysis and develop
operational plans and finally by giving and requestfeedback, but have fewer strategies for
monitoring and evaluating the effectiveness of ngem@ent approach styles during the
management process. Based on this finding, it ne@asera number of new directions for

teacher’s continuous training in managerial aspect.
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In case ofdesign and implementation of problem-baseetieling the descriptive results
analysis show that the greatest difficulties wemcoeintered with theidentification of
managerial performance standardsn = 2.37). An other issue where there were greate
difficulties was widening management approagberspectives(m = 2.89), followed by
situational diagnosis(m = 3.10) and to set priorities and responsibilities(m = 3.17). .
Difficulties arising fromthe managerial styleadvantages / disadvantages analyss= 3.20),
and team motivating(m = 3.33) have lower scores. Subjects relate &g to issues
determined by analyzing the advantages and distalyes1 of managerial styles and easily
establish priorities and responsibilities of eaestimating to be more difficult the process of
broadening perspectives in management approachsiaunational diagnosis, and particularly

identification of management performance standards.

In terms of usefulness of formative assessmens toplthe educators of the experimental
group, it is noted thahe checklist on the situational modelconsidered the most effective tool
(m = 3.25), followed in descending order byamagement approaclstyle efficiency self-
evaluationworksheet(m = 3.24); éucational needs analysis sheéts = 3.15);training log (m
= 3.13);development projeciater-evaluation shegm = 3, 10) andbservation protocol$m =
3.05).

Based on the results of descriptive analysis isavlet that subjects are positively
valorizing the usefulness of formative instrumendissigned and implemented during the course
of the experiment, so the obtain average is higten the theoretical average. It is noted that the
averages obtained by variablesanagement approach styles restructuring and the aofs
formative instrumentare large, which leads us to appreciate the fovmmatxperiment led to a
greater awareness on the need for strategies atgl @ddressed to specific transactional and
transformational management approach styles. Dusaianalysis of the results leads us to
declare that, in general, educators have praisedaitmative program as effective in multiple

aspects (all obtained averages are higher thathéoeetical average).

It can appreciate that educators who thoroughlpmged management approach styles,
are witnessing a reconceptualization of these, aspraactive and transformative
orientation.Therefore subjects which were integtateo those category who used primarily a
passive / avoidant management approach, have cesed their management approach style, as

a result of active involvement in ongoing formatp@gram.
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Educators who're promoted a transformational mamege, naturally, have not changed
their management styles following the formative expent, this was revealed by scores
indicating their restructuring, because declins@ses for transformational managerial approach

growing.

The significant correlations between the dimensiohgracticed strategy development,
outlined in the pretest questionaire and those adtered in the posttest questionnaire, confirm

the positive changes induced by the formative expart on style management approach.

The correlation analysis between the results ofew@uation questionnaire about the
impact of the formative program on the experimegtaup subjects, makes us appreciate the
fact that educators have largely restructured thenagement approach style, notably the
development and implementation of operational pldiee instruments assessed as having an
important role in how efficient management approact: situational modeling checklist and
managerial styles efficiency worksheet. Recordiieficy analysis of the educational needs in
facilitating transactional and transformational mgement approaches are highlighted by a
corelational studies. Educators have noted thécdify in identifying managerial performance
standards in the design and implementation prosesfseituational modeling, saying that they
will largely transfer these tools and techniquesdus the experiment group in the educational

practice.

In the retest stage was found if these posttegestasults remain after a period of time,
by re-survey subjects in the experimental groupNISAhere has been an increase in the average

for the following dimensions:

* management styles as reactive orientatipes;= 10.26 / me = 10.30);

* management styles as proactive orientajiogosi= 12.40 / me = 12.35);

= transformational managerial approagh pos;=60.86 / M. = 60.67);

= transactional management approa@iyest=77.20 / me = 77.43);

= passive / avoidarmhanagement approagm yost= 43.19 / me = 43.44);

= managerial efficiency by constructing meanings padspectivesm post = 16.65/ M =
16.69);

= management effectiveness by focusing on resulis:= 15.45 / me = 15.47);

= self-assessment of managerial performantgs;= 6.75 / me = 6.78).

It is noted that in this phase of the retest, pagsivoidant management approach has a

higher percentage (37.89%), being seconded to al sfifference by the transactional
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managerial approach (36.31%). Unlike the previdussps of the formative experiment, there is
predominant orientation of educators to a traneaati management approach, followed by a

rather large difference in managerial transformmati@pproach (22.11%).

A very important aspect is that the frequency afgpze / avoidant management approach
showed a reduction in both the posttest and tlestietompared with pretest values, which leads
us to support the effectiveness of formative expent. The obtained resultg 2 = 8.360 at p =.
143) allow us to appreciate that in the retest phti®e percentage of the management approach
styles did not differ significantly, depending dretprofessional development level, finding that,
in relation to the other stages of the experiméat had significant differences, it tends to

increase the use of transactional management agipsbyge.

Significantly negative corelations (p <. 01) betmepassive adaptation and idealized
influence, intellectual stimulation and individuabsessment, shows that with reduction of
passive adaptation, subjects show a more obviouseco for the dimension of transformational
management approach by designing and implemenpegational plans related to interrellation

and intercommunication development.

Based on these results and conclusions we canhsdythie systematic use by the
educators of strategies and transformational marsgepproach styles is influenced by the
existence of organizational and individual develepimprojects, through proactive and creative

involvment in interactional processes of schooborgation.

ISAM questionnaire and posttest questionnaire tesudnfirmed that the use of design
techniques and tools, operational management, orongt evaluation and self-management
practices had the effect of restructuring manageérapproach style, for a significant number of
subjects, but there is a significant positive datien between management approach styles

restructuring assessment and management perforrsalieessessment.

In chapter VILFINAL CONCLUSIONSwe’re remarking the following facts:

= there is a statistically significant differencestvibeen experimental and control group
regarding the conception of management stylestegiies and styles of management
approach and the effectiveness of managerial liegort

= there is an increase in posttest scores, in therawpntal group, for the proactive
orientation management approach styles design, foe transactional and

transformational managerial approach and self-assest of managerial performance

42



and a decrease in the passive / avoidant managexppragach. The control group does
not show significant differences from pretest;

= in the experimental group, the retest results raairthe same trend like in posttest;

= after the formative experiment, the subjects frtwn éxperimental group states that have
restructured their management approach style atiduse the methods, procedures,
techniques and tools for self-regulation processedesign, operational management,

feedback and evaluation in the school organization.

In conclusion, the general assumptidmplementation in continuous training programs
for the teaching staff specific training strategjibor educators in the processes of design,
operational management, evaluation and self-managermractices, using modeling, role play
and design, facilitating adoption of transformatdnmanagement styles and increasing
managerial performanceis valid and so we can affirm firmly the effe@ness of the formative

program.

STRATEGIES FOR EFFECTIVE MANAGEMENT APPROACH

The premise of ensuring the quality of manageriel ia the school organization
covering skills and management styles, and hove&dus in the leadership area are promoting
good management practices to improve and optindeeational relations. The transfer of these
goals in current school practice requires the maralgact orientation in one prioritary direction,
training and development of specific managemeréestgnd adapted the coordination process,
monitoring and regulating such education relatigmshin this direction should face major

development strategies and psychosocial skillsaadagement styles.

Developing these strategies under conditions of edamty, generated by the
incompleteness of the datas, dynamics and extéactdrs. Therefore, a successful strategy
should allow enough reserves for flexibility ancapthtion over time to changes in the external
environment of the school. At this point it should anticipated how to implement them,

knowing that good ideas often end badly.

A very important aspect in developing a strategyp®ychosocial skills and management
styles development lies in its opportunity.In othwords. it must be examined with much
realism, to what extent the strategy is consisaétiit the requirements of the beneficiaries and is

not premature or obsolete.
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Developing strategies are based on external enwvieoh analysis and the internal
environmental analysis, specific to the school pizition. Based on these tests, it determine
which conditions are favorable and unfavorableh launch or continuation of a strategy and

decide on its opportunity whether or adaptabilitywew requirements of the educational actors.

SWOT analysis (Strengths, Weaknesses, Opportunitieseat$) is made in order to
combine the external environment analysis withithernal environment, to generate a series of
development strategies. Addressing internal enviiemt eventually leads to the identification of
poles of power and weakness for each school orgaoiz In other words, these assessments on
SW axis have relative significance, depending @ndtlucators-managers realism and courage,
in knowing their weaknesses. To get an overallupgt internal factors SW axis may be
associated with a chart OX axis and external fac@f axis may be associated with the OY

axis. Combining internal factors with external tast can generate four types of strategies.

These are generic strategies as they gain contetitel concrete conditions of each

participating school (A. Cardon, 2006, p.62):

= SO Strategie$max-max type), bringing together elements todailfavorable strategy,
using strong elements of the school organizatiortake advantage of opportunities in
the external environment, creating a net competiigvantage.

= WO strategiegymin-max type), combines elements of existing wesks in the school
organization with existing opportunities in the exxial environment. Basically, it tries
the opportunities to eliminate weaknesses or tihairsforming in strength points for the
organization.

= ST Strategiegmax-min type), meaning that they use strengthmetds of school
organization's to avoid or reduce existing thrgathe external environment.

= WT strategies(min-min type) aim to minimize weaknesses and @vtlie threat
conditions from abroad. There are defensive stieéegnd they are used especially when

the school organization is in decline.

Strategy implementation is time consuming and #sailts can be immediate or lasting.
There are always time constants between the impittien and results, which should be
known and taken into account. There is also somsisteace arising from the implementation of
a strategy. Knowledge of these resistors is crutdalovercome them, without excessive
consumption of energy and time. For example, onh@fstrongest resistance to implementing a

strategy that contains a large amount of noveltyequiring major changes is the mentality of
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the educational actors. This situation is char&tierespecially for those who were not educated
in the spirit of change and taking risk caused Imgentainty. Therefore, it requires a real
attention to be given by the teacher-manager tatiijeand evaluate possible resistance in
strategy implementing.

Adopting and implementing development strategiesnainagement skills and styles,
involving a number of changes in their training m@ezh. We could even say that implementing
a strategy is through an organizational structwsigh, function and control that will achieve

these proposed objectives. Operation of an orgaoim structure has two main roles:

= to coordinate the trainees to compete to achiexeeagbjectives;

= motivate learners to achieve managerial performance

Organizational structure becomes a tool or mecharig which educators- managers
coordinate all educational activities, facilitatirtpe differentiation and integration. These
structures do not contain inherent mechanisms itivating educational actors. From here lies

the great importance of the managerial styles moskcorganizations (M. Zlate, 2004).

Design goal of these strategies is to provide aivatbn mechanism for educators,
managers, members of the school,to achieve fundainebpjectives and a system of feedback
on their performances. Managerial style is theefan integral part of the process by which
educators- managers, designs, coordinates anda¢ealall activities of a school organization,
to see if they are carried out efficiently and efifely and will take necessary corrective
measures to ensure school performance. It invobegsplex mechanisms to respond to the

demands of school organization, to participate@egent any dysfunctional states.

Effectiveness evaluation of management styles medaon metrics and a reference
system, known and accepted in the phase of theegyr&laboration. The assessment must take
into account implementation processuality and ticoestants necessary for results. It is an
essential process and is conducted throughoutntpé&ementation strategy, such as in case of

need to be able to intervene, to correct and adape new conditions and educational needs.

Performance measures at institutional level isiedriout according to four global
indicators: efficiency, quality, innovation and s#ivity to educational services beneficiaries
demand. These strategies are developed at thaedoaklevel of the school organization and aim
to achieve competitive advantages by improvinggharesses of interaction, as well as better

exploitation of the organization's human resourtEEsgning processes.
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Proposed strategies for improving and optimizingsienal relationship management

styles - school climate, are oriented towards:

= comparative analysis of the management practices;

= creation of diverse and complex situations of coafen;

= active listening of others opinion;

= investigate the motivations and interests;

= collective discussion of key issues and individadliection;
= transposition in the other’s situation;

= argumentative presentation of alternatives for f@mmbsolving situations.

Schools struggling to meet various requirements ardds of actors involved in
achieving the educational process in a heterogensogiety. Many students leave school
without to develop pro-social skills, resulting ia flexible adaptation to the society
knowledge.Furthermore, educators and students raigrdted by the existing educational
system, which does not provide sufficient oppotigasifor social interaction and acceptance.
These frustrations stem from the traditional apphea to the management of students group

based on teacher-centered instruction.

Certainly educational innovations seek to remeégéhproblems of the current school by
providing a theoretical and practical support imte of effective management of a students,
group, so as to create an organizational climat development of positive feelings for social
involvement. In This way students can solve prolslemd difficulties that occur naturally over
time, developing their approach to overcome extepmassures, promoting mutual respect,

tolerance and personal responsibility.

Managerial styles therefore manifest themselvea inuman construct, based on cyclic
and hierarchical type relationships, peer influeasea source of cohesion and self-regulation,
targeting students' behavior. "(M. Zlate, 2004 30)1

The premise of this approach is that an organizatan not develop without cooperation
and person-organization, relations, should not la&enin terms of conflict, but in terms of
synergy (each take whole into account and acterstime direction). It necessary to restructure
the relationship between organization members, thighprinciple of merit recognition and each

other respect.
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Theoretical approach of interaction within the erngation in a dynamic and creative
perspective, but especially the applicative valfiehis model, have led us to consider the
possibility of transferring it in educational prieet This construct of theoretical ideas are based

on six key ideas, they may constitute phimciples of interactive educational management:

= The organization is composed of co-authors (teafhand interdependent coactori
(learners) which respect each other (if initialla co-author set objectives of the
organization, in another it becomes co-actor iiir ihgplementation);

= Each issue should be resolved at the level it destified by those who formulated it (if
it is decided, can be called experts outside tharmzation);

= The organization must deliberately build peoplaysticontributing to their personal
development;

= Each member of the organization shoul be involvedesearch and discovery, without
receiving the necessary information ready, aimgueadonal and genuine participation in
communication processes;

= Power distribution reflects the distribution of kvledge (to know what to do, to know to
be).

To eliminate the difficulties in achieving theseatpare requiredontrol devices as: the
right to error (when appears to be debated, addressed in ordéetésmine the causes and
remedies),teamwork (allow development of a common language) aodrdination at each

hierarchical level (decisions are taken togethén wiher information).

PRADO modeteside in the chaining acts, previously desigmeentually leading to the
individual and organization development. Considgrine many similarities with the specific
educational management activities, we present pipéicative model, following to cover three

separate steps in educational practice:

- Diagnostic phasés to: establish the specific of the school orgation culture, research
the nature of problems, analysis in the pyramish@dds in organization and managerial
styles practiced efficiency, comparative approdoh teal behavior of the leader and
desirable, detection of dominant values and otperseptions on the school organization
to reveal its weaknesses and anticipate the atdibe taken, efforts to be made.

+ Sensitise phasaims atraising learners' intrinsic motivation and other sociattpars to

to positively respond to educational changes, t@ble both for them and school
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organization. This stage involves the following sfiens: how to act in relation to
others?; How to lead the team? ; How do the cha&nhges

Application sage addressing problems within the organization, tmgiture (technical,

relationships, organization, personnel, informatiaquality, environment, security),
giving the name of this stage: TROPIQUES. It optiesi the operation of the
organization in line with others, reducing the nemlof problems and allowing each

participant to feel responsible, depending on tbapabilities.

By promoting this model, it's followed to achieveaoh members adherence to the

organization to achieve team cohesion, consiste@haecisions, so the group must be able to

self organize and effectively respond to internad axternal constraints, generating a new and

genuine organizational culture. Involving schoobups members in setting objectives of

educational activities, decision making, educatonsnagers in their implementation, increase

the flexibility of organizational structure and iease the efficiency of the teaching-learning-

assessment process.

The whole approach is a series of stages, in whigleducator has the following:

To formulate change objectives realistically, ineliwith availability and skills of the
students in the group.

To explain the reasons for the implementation ohaggerial styles, encouraging the
involved actors in the process of change initiation

To eliminate any source that can generate anxietige face of change, with permanent
documention and providing useful information.

Consider the whole team opportunities, threatsllemges of the application of various
leadership styles.

Identify the informal leaders of the group, to soit@nd promote cooperation.

To design, organize and coordinate the implemeantaif new management strategies.
Monitoring strategy, to clearly communicate theirenprocess and objective evaluation
of results.

To generate a climate of mutual trust, building goessive credibility, with the
leadership styles practiced.

To develop a communication network, both horizdptaind vertically, to maintain
permanent contact with organizational actors.

Critical information processing and interpretatiotp adjust and optimize the

management process.
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As a changing promoter, theacher-managemust demonstrate the ability to develop
effective managerial styles in the educationalvits, strategy implementation and proactive
management styles within the school organizationthie classroom by default, being a key

factor in the democratization of the educationkdtrenships.
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