Devel oping Classroom Management Competences during the [ nitial Teacher Training

BABES - BOLYAI UNIVERSITY OF CLUJ-NAPOCA
FACULTY OF PSYCHOLOGY AND EDUCATIONAL SCIENCE
“‘EDUCATION, DEVELOPMENT, COGNITION” DOCTORAL SCHOOL

PhD THESIS

Developing Classroom Management

Competences during the Initial Teacher Training

Scientific coordinator
Univ. Proff. MIRON IONESCU PhD

PhD Candidate
BOJA ALINA

Cluj-Napoca
2011



BABES - BOLYAI UNIVERSITY OF CLUJ-NAPOCA
FACULTY OF PSYCHOLOGY AND EDUCATIONAL SCIENCE
“‘EDUCATION, DEVELOPMENT, COGNITION” DOCTORAL SCHOOL

Developing Classroom Management

Competences during the Initial Teacher Training

SUMMARY

Scientific coordinator
Univ. Proff. MIRON IONESCU PhD

PhD Candidate
BOJA ALINA

Cluj-Napoca
2011



Devel oping Classroom Management Competences during the [ nitial Teacher Training

TABLE OF CONTENT
g1 o) 18 [e3 1[0] o WU UTT TR 7

Chapter | CLASSROOM MANAGEMENT — NEED, ESSENCE, FUNCTIONS,

o A @ @ A = 1 N 2P 11
[.1. Conceptual delimitationS..........cooi i e e e e e 11
[.2. Arguments in favour of Classroom Management.........cccooooiieeieiieiiieieeee e 18
[.3. The teacher as a ClaSSIO0M MANAQJET .........uuuuuuuuririiiiiieiiiiieiineaeaeneeeneenemnneeeeeeeeeeeeeaeeees 19
1.3.1. Status / Role / Behaviour / Educational -niigerial Style of the teacher.............. 22
1.3.2. Does the teacher accept the new role — figagve demarch...........cccoeevvvvieneennne. 26
[.4. Classroom Management FUNCHIONS. ... ... eeueeueiiiiiiiiiiiiiiieieeieevieceeveeiee e rrerere e e e eeeeeeeeeees 27
R I o =1V o o PO PP PP PPPPPPPPPP 29
1R 5 @] o - T |4 11 0] o TR PRSP 31
R G T /(0] 1) V7= 11 [ PP PPR 32
4.4, LEAMING oo e e e e e et e e e 35
[ 4.5, EVAIUALION. ...coiii e e e et e e et e e e e e e e 36
[.4.6. DECISION. ... ettt e et et e e et et e et e e e e 38
[.4.6.1. DEeCISION tYPOIOQY.......eie it eeeeaeee 39
[.4.6.2. DecisSion-making Stages...........o.ceeeeemeeeeriiiiniiiiiiinireiieieeeenneennenes 40
1.4.6.3. Decision-making methods and techniques............cccccceeiiennnne 41
Chapter Il CLASSROOM MANAGEMENT COMPONENTS ....ccccoiiieiiiiee e 44
[1.1. Educational process quality ManageMENT . .. oeu et e 46
[1.2. CUrricular ManagemMENt. ... ...ttt et e e e e et e e e e e e e e aenes 52
[1.3. Interpersonal relations ManagemeNnt ............. .o ceiie it e e e 55
[1.3.1. Managing the relations between StUdentSe.........cccooviiiiiin i, 56
[1.3.1.1. Class — psycho-social educational group..............ccccoeeveiiiininnnnn. 57
[1.3.1.2. Students’ relations improvement Strs8g...............vvveverenmveneennnnenns 63
[1.3.2.Teacher — students relation management .....c.oc.ovviivii i i, 66
[1.3.2.1 Teacher — students relation tggeL............coveiiiiiiiiiiiiiiee e 67
[I.4. Teacher — students comunication ManagemMent.............cccceeviveiiiiieiiiieeeceeeee e 72



Devel oping Classroom Management Competences during the [ nitial Teacher Training

[1.4.1. Didactic comunication €IeMENTS.........ccccuuiiiiiiiiieeee e 74
[1.4.2. COMUNICALION TOMMS....uuiiie it e e e e e 75
[1.4.3. Blockings and barriers in comuniCatioN..cc...........uuvuiiiiiiiiiiiiiiiiiieiemnemneee 76
[1.4.4 Innovative methods for improving didactienaunication in the classroom ......... 77
[1.5. Conflict MANAGEMENL. ... ... e 77
[1.5.1. CoNfliCt tyPOIOgY .. oo e e e e e e 79
[1.5.2. Conflictual relations between teacher ahdlent/s etiology...............ueeeeeeennee 9.7
[1.5.3. Conflict resolution Methodology.......cceeeveivieie it i e 81
[1.6.Discipline problems ManagEMENL. ... eiiiiiiiiiiiiiei et 84
[1.6.1. Terminologycal determMiNAtiONS....... . eeeeeeerereeeeeeeieireeiieereireeerer e 86
[1.6.2. Bad DENAVIOUN CAUSES. ......euiiiiiiei e 87

11.6.3. The need of a managerial strategy in depialpdisciplined behavior in the

(o] F= 1S (0T 1 1 TP PP PP PPPPRP PPN 89
11.6.4. Ways of prevention / intervientin case of behavioral problems................... 93
[1.7. Educational projects ManagemeENt.........ccceeururrmuummnnninnenninnn s ssansssseenesssenennnenes 97
[1.7.1. ProjecCt’s life CYCI@ ....ouuiiiiiiiiii e et e e e e e e e e e 98

Chapter Il DEVELOPING CLASSROOM MANAGEMENT COMPET ENCES DURING

THE INITIAL TEACHER TRAINING ...ttt e e e e e ...109

[11.1. Initial teacher training — EUropean PersBEL...........uuuuuueuuruiiiiiiiiiee ceereereenen s aome 109

[11.2. National initial teacher traiNiNg ... .......coe oo e e e 110

[11.3. Teachers’ Proffesionalization ..o e 114

[1l.4. Didactic competence and it's attached stadsla.................c.cooieiiiiiiiiiiinns 115

[11.5. Arguments for initial training in classroomanagement .............c.coceiviiiiiiiininnennn. 121
[11.5.1. European directions in develgpclassroom management competences.......... 121
[11.5.2. Specialists’ oppinions concerning classromanagement competences .......... 122
[11.5.3. The need of managerial traiNiNg..............vuneverier e e e 123



Devel oping Classroom Management Competences during the [ nitial Teacher Training

Chapter IV RESEARCH ON DEVELOPING CLASSROOM MANAGEM ENT
COMPETENCES AT THE PSYCHO-PEDAGOGICAL UNIVERSITARY MODULE’S

Y11 1 =V S TSRS 125
IV.1. The research’s actuallity........ ..o e e e e, 125
IV.2. Degree of problem’s reSearch ..o s 125
IV.3. The reasearCh’s ODJECL. ... ... e e e e 126
[V.4. The reaSEarCh’s PUIMPOSE. .......uuiiiiieeeeeeei e e e e e e ettt ettt ettt e e e e e e e e e e e e e e e aaeas 127
IV.5. The reasearch’s hyPothesis ... 127
IV.6. The reasearch’s ODJECHIVES. ...........coumeueiiiiii e sbeseeeeenanenene 127
IV.7. Experimental variableS SYSTEIM .........cecueeurrurummimiiiiiiiiiiiiiiii s msansssssensnssenenenes 128
IV.8. Scientific inovation and theorethical valuletioe thesis ...........cccccoiiiiiiceeeee 128
IV.9. PractiCal ValUE.........coee e e e e e e e e e 128
IV.10. RESEAICH’'S PRASES. . ..o 129
IV.11. Research’s MetodOlOQY .......oooiiiiiiis e st et ettt e e e eae e aeeneens 131
V.12 Sample Of SUDJECTS....ccoiiie i e e 132
Chapter V. CONSTATATIVE PHASE OF THE INVESTIGATION ..o 138
V.1. Constatative’s research ObJECHIVES ..........cooii i e 138
V.2. Constatative’s research methodology.....cccccauuueumemiim e 138
V.3. Constatative’s reSearcCh reSultS ...........ooooii i e e 139

V.3.1. Data regarding the Cross-curricular Analysisdeveloping classroom

management competences at the universitary psyetiagogycal module .............. 139
V.3.2. Teacher’s Profile of classroom managementpeiences...............veeeveerennennnnnns 143
V.3.3. Data on pedagogycal PracCtiCe. .. ........coouriiriiiiiiiiiieiiiiieieeeieieeeieeeeeeeeeeneeeeens 152
V.3.4. Data on students’ classroom management CEBmMEES .............ceeeevevveveverennnnnes 153
V.3.4.1. Pretest:Classroom management competassesment questionary..154
V.3.4.2. Pretest reSUIS. .. ... e 154
V.3.4.3. Pretest CONCIUSIONS .........ouiiiiiiie e e 166



Devel oping Classroom Management Competences during the [ nitial Teacher Training

Chapter VI FORMATIVE INTERVENTION — Developing Cla ssroom Management

[o70] 0101 0] (=] {01 TS PP 169
VI.1 Pilot stage of the eXperiment... ... ... 169
VI.2 Classroom management competences developmpatimental model................c........e. 170
VI1.2.1. Formative intervention strategy: CBT (Cortgrece based Teaching)............. 174
VI.2.2. Content SampPle ... 181
VI.2.3. Formative intervention methodology ... ..o 212
VI1.2.3.1 The ERR MOGEL.........ooviiiiiiiiiiiiiiiiee e 212
VI1.2.3.2. MiCroteaching.........o.oivuiniie e e e e 213
V1.2.3.3. The Cooperative Learning.........ccccniiiiinae s venienneinanss 214
V1.2.3.4. The projects based |€arning ... eeieeeeniiininiiieeieeenes 214
VI1.2.4 Learning’s resultsS eValUation...........uueeeeeeeeeeeeeeeieieieeieeeeeeee e eneee e 215
VI.3. The pOSt-teSt MANAGING ... .uv it itt it et e e e re e e a e et e e s s nn e e enen e 216
VI.4. The distance testing / re-teStNG......ccceceiveieeiiiiiiiiiiiieiieieeiiev e e e eeeeeeeeeeeeeees 216
Chapter VIl EXPERIMENTAL DATA ANALYSIS AND INTERPRE TATION ............ 217
VILL. POSE-LESt TESUILS ..ttt ettt e e e e ne e e e e e eeeeeeeeeeeas 217
VII.1.1. Comparative data on students’ classroomagament competences............... 217
VII.1.2. POSt-tE€St CONCIUSIONS ... e 225

VII.2. Data on students’general perception on fifecéveness of the experimented study

0T 070 1= 1 01 1 1T PP PPPPTPP 228
VII.3. RESUILS Of the re-1eSt... ... e 230
LOT0] o [od 11153 o] 1TSS 231
Appendices
Appendix 1Boja A. - Published studies and papers on developing classnmanagement

(o0] 18] 013 (=] o 1 YU PPP PP 237
Appendix 2Interview Guide (focus-grup) for teachers............ccccccvviiiiiiiiiieiiieiiieeeee 32
Appendix 3Classroom managerial plan model...........ccccvvviiiiiiiiiii e, 239
Appendix 4Classroom Interior Order Regulations model..................vvviviiiiiiiiiiiiiiiiininnn. 240



Devel oping Classroom Management Competences during the [ nitial Teacher Training

Appendix 5Lesson evaluation by students’ Card.................euvivviiiiiiiiiiiiiiiiiiee e 241
Appendix 6LessoNn 0bservation Card. ... 242
Appendix 7Preuniversitary education quality standards.............ccoooeiiiiii s 243
Appendix 8Class KNoOwiNg Strategies.........cooiiiiiiiiiii et 245
Appendix 90ptimising group relations in the classroom Stradsg...........cccoeeeveeiieieeeeeeeeeeenn. 261
Appendix 10Didactic-managerial comunication improvement metod................eevveenenees 275
AppendixX 11Dealing taCtiCS......coooeee e 281
Appendix 12Questionary for definning the conflict’s problem............cccevvvvviiiiiiiiiiiiininnn. 822
Appendix 13Workcard — Solving problems by using the “conflict mapéthod.................. 283
Appendix 14Managerial disCIpling plan..........cooooiiiiii 284
Appendix 15Individual diSCIPIING Plan..........ceeiiiiiiiiiiiiiiiie et eeeeee 285
Appendix 16DISCIPINE SIralEQIES.......ccvviiiiiiiiiiiiiie ittt 286
Appendix 17Education and Training ANPCDEFP programmes..............ueveveeieenereemmmnnnnnn. 290
Appendix 18Classroom Management competences evaluation qoasfio.......................... 292
Appendix 19INStructionalDeSigN L.....cooooieiiiiee e 294
Appendix 20INStructioNalDESIGN IL.........uvuiiiiiiieiiiiiiiiiiiiiiii e 298
Appendix 21Studentsevaluation of classroom management classes quesgion............... 300
BIDOGIapnY ... e 301



Devel oping Classroom Management Competences during the [ nitial Teacher Training

SUMMARY

Keywords. Classroom Management, educational process quaktyagement, curricular
management, interpersonal relations management lassc environment, comunication
management, conflict management, disciplinary pwid management, educational projects
management, initial teacher training,teachers’ msdionalisation, classroom management

competences, teaching standards, CBT (Competerseel Jaeaching).

Subject’s selection motivation Right after graduating the Faculty, as a youngthend
noticed that one of the recurrent difficulties iy mork with students is often represented by the
behavioral deviations of those belonging to “probldasses”. | started then looking for practical
solutions, techniques and methods for preventirdysotving these behaviours, by intensively
studying some papers of Pedagogy, School Psychol8glool Sociology. | found usefull
answers mostly in the foreign papers dedicated h® field of classroom management:
managerial plans of classroom activities, discgolynmethods and techniques, conflict resolution
strategies, methodological guides for different endifficult periods of work with students (as
the beginning and ending of the school year, estirsicular activities, evaluation periods). That
is how my interest for Classroom Management was laod was then developed by studying
many dedicated scientific works.

In 2008, when, by Ministerial Order Ne@316, Classroom Management became a
compulsory discipline in the Romanian Psycho-Pedggal Studies Programme, my interest
focused on ways of developing classroom manages@npetences at the university psycho-
pedagogycal module.

The main questions this paper sets to answer are:

* What is Classroom Managementandwhy is it necessaryin teacher training?;
* Which are theeomponentsof this (new) study field?;
* What classroom management competence® we need to develop for students during

the initial teacher training?;
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* What is thebest approach for developing these competen&gwhich is the best
strategy, the most adequate contents, what metratisneans shall we use, how shall we
evaluate the results);

Paper’s Structure: the Developing Classroom Management competences duhiag
initial teacher trainingThesis is divided into two main sections: theaadtpart (three chapters)
and the section dedicated to the experimental agfpr@our chapters). These are forwarded by
anlintroduction The paper ends witBonclusionsappendices and bibliography.

A first demarche ofChapter | CLASSROOM MANAGEMENT — NEED, ESSENCE,
FUNCTIONS, PRACTICABILITY is that of establishing the essence of the telamsroom
management.After analyzing the scientific literature on thebgact, clarifying the confusions
about the meaning and epistemological status sf(ttew) field of Education Sciences, we have
defined Classroom Management asa component of education management, which involves
the set of effective theories and strategies used by the teacher in order to improve his activity
with the class of students.

For sustaining the ideea of integrating Classrooem&fjement as an “active component of
contemporany Pedagogy, a new and modern approdhke attivities with the class”, R. B. lucu
(2000, p.18-36)rings solid arguments. We have added to thiofiggrguments — wonderfully
presented by proff. lucu — more arguments, of nppegmatic nature. Mainly, we are speaking
of the necessity to train teachers (also) as ass managers. We have decided to include this
type of arguments in théidactic argumentsathegory (starting from the Comenian meaning of
Didactics as “the universal art of teaching evedyppe@verything — omnes omnia docendi
artificium”), meaning ideas about the role thatssl@om management has in improving
teachers’ activity:

v Loosely if we consider the teachers’ activity in the sl@®m as deading activity (as
Pedagogy has always considered), any person (eduta&cher, professor, instructor)
that leads the educational process, whicloients, organizes, conductandevaluates
takes care of the educativ climate of the classariseducational manager The
conditions a teacher has to fulfill in order to be a manager sveéhave double training
(also a classroom management training) and thee4saey talent” (meaning leading

abilities).
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v According to the majority of the specialists, orfgh® main competences of the teacher
is theclassroom management competence

v" In his classroom activities, the teacher does nmiy oealize teaching — learning —
evaluating processes, but he also relates to théests, influences their learning
behaviours, orients their general evolution. Being central character for the students,
the teacher also has educational impact on thestsidThus, he adds new behaviours in
his activity with the group of students, realizifumpctions that are specific to classroom
management: planning, decision, organizing, motivation, leadeps evaluation,
guidance.

The above demarche has lead us to the conclusaitheh teacher fulfills managerial
tasksand thathe has to be accepted and trained as a classroonamager.

A micro-research that we had carried out in 2006 aogroup of gymnasium and
highschool teachers, had pointed out that thesshéesa don’t yet feel prepared to be effective
classroom managers, one of the main causes fofatttideingthe incorrect way the necessary
competences are developed by the teacher developmgrammsWe considered that one of
the real solutions to this problem would be thecheas’initial training and development in the
field of Classroom Management in a manner basecbanpetence development, with emphasis
on practice, reflection and less thedtlge study can be read ®chimlari paradigmatice in
instrugie si educaie, coord. Miron lonescu, 2006).

Then we have presented and detailed in an orignaaner, thelassroom management
functions of the teacher.Sinteticaly and holistically presented, these cdamenswer some
specific questions, as shown in fig.1.

10
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What can? What must?
be realized in thelassroom

A 4

Prevision

S Who? With what? How?
Organization the proposed objectives are being realised

A 4

Why? What for?
the students involve in objectives achievemegt

%

What needs to be done? When? V\,Eth
whom? How? With what resources

Feecback

A 4

Motivation

Decgisior

>

A 4

Leading

_ What?has been realized from what we first
Evaluation proposed

Why?
What corrective actions are
appropriate?

A 4

Fig. 1 Functions of the teacher as Classroom Manager

Chapter II CLASSROOM MANAGEMENT COMPONENTS presents a personal
approach of the specific fields of Classroom Mamagat. We have selected those components
that we think are more important in initial teachteaining: educational process quality
management, curricular management, interpersondhtiens management in the class
environment (teacher — students, student — studsations), communication management,
conflict management, discipline problems managensehicational projects management.

The accent in presenting the above components omasffering practical solutions,
educational intervention methodology in (micro)isrisituations: knowing and improving the
interpersonal relations between students methogiplognproving teacher — students
communication, conflict management solutions, managnt of discipline problems,
organizational analysis methods (the SWOT Analysaical analysis of the activity project
(LOGFRAME Analysis), project management methodse (FBO model - Planning by

Objectives); Based on studying scientific papersl am our own observations, we have

11



Devel oping Classroom Management Competences during the [ nitial Teacher Training

establishet the ethiology of conflictual relatioms the classroom and of the students’ bad
behaviour. In the same time, we have formulatedptheeiples that can quide us in approaching
the discipline in class, offering usefull methods fpreventing and/or correcting them.

Chapter 1l DEVELOPING CLASSROOM MANAGEMENT COMPETE NCES
DURING THE INITIAL TEACHER TRAINING approaches the landmarks of teacher
training both on European and national level. lbriary 2004, the European Conseil has signed
a strategy called : ,Education and Training 20IDhe Success of the Lisbon Strategy Hinges of
Urgent Reforms” wich refers to adoptiegmmon principles and referencies different fields
of education. Starting from the ideea of the imaoce of the role played by teachers in initiating
and sustaining students’ learning experiencesEtm®pean forums consider that teachers will
determine the evolution of the education systentstha directions that the education reforms
will take. Mainly, any successful educational refomust start from qualifying the teachers in
order to produce the desired changes. Consequésdigher training and development became
key priorities of the European Union.

Initial teacher training has in our country a higtof over 100 years, the first “normal”
schools being initialized in 1880 as branches efuhiversities. Initially, this training supposed
“pedagogical art learning” by a “normal trainingbubled by apprenticeshi@)/.Chis, 2002,
p.14) Little by little, this training model was changetith the experimental pedagogy model. At
the Bucureti and 1ai seminars (founded by the 1898 Law) and Clujeaft919) well-known
professors (Titu Maiorescu. B.P.4dieu, GTiteica, G.A.Dima, |. Buricescu, G.G. Antonescu)
were experimenting new teaching methods.

The hystorical evolution of the initial teacherimiag models on a national level, has
realized the leap from what S. Crist€2003, p.63-65)calls “teacher education” to “teacher
training”.

Mainly, both on european and national level, theeat is set on teaching career
proffesionalization, meaning the necessity to otemchers a clear, standardized professional
line, that can assure their professional preparaiahe level of maximum efficiency. The first
step for realizing this would be developing a clgiad of competences for every teacher and also
the attached standards.

The most important informations regarding the ekxpental demarche are presented in
Chapter IV RESEARCH ON DEVELOPING CLASSROOM MMANAGE MENT

12
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COMPETENCES AT THE UNIVERSITARY PSYCHO-PEDAGOGYCAL MODULE’'S
STUDENTS. This chapter presents briefly the research’s aitjiadhe degree of problem’s
research, the theoretical and practical value ®tllesis, the research’s phases and methodology.

The experimental hypothesis implies th&mnplementing a complex Programme of
developing Classroom Management competences, basedarly specifiedtandards and on:

- adidactic strategy focusedbn competence development (CBT),

- fermprinciples (Interactive theoretical preparation, Relation vipractice, Modeling

and Reflection),

- proceduralcontents focused on educational intervention methodology,

- teaching and evaluating methodology with emphasis on formative accents,
will ensure thegrowth of the teaching abilities quality of the psycho-pedagogycal module’s
students.

We have considered appropriate to realise the awpat in the natural context of the
university programme. So, we involved in our stud8 students for graduating year of the
Letters and Theology Faculty, North University ofai® Mare, that attent the psycho-
pedagogycal module. In order to reduce the poggiliiiat the results are influenced by facts
related to the structure and the characteristicdhef samples, we combined probabilistic
sampling with rational sampling, using the follogirstratifying criteria: the subject’s ages,
learning performances (the media of the marks etip disciplines: Education Psychology, |
and Il Pedagogy, Methodics and Pedagogycal Practieeresults at the test from the pre/testing
stage, teaching experience (if the student wagbinmolved in teaching activities).

The constatative stageof the investigation (presented in chapter V) bemight to our
attention somélifficulties in the classroom management’s initedcher training:

- Worldwide, Classroom Management is a topic of gnegiortance in the training of the
teachers (it exists as a study object since 1980autording to the Eurydice database, is
introduced as a main discipline in teacher trainmgnost of the European countries). At
national level, it got important in 2008, when Glasm Management was introduced as
compulsory discipline in initial teacher trainingpgrammes;

- Although it's importance is being recognized, Ctassn Management, as a scientific
filed, does not has in the Romanian scientificrditere enough theorethical support (the

dedicated papers, although valuables, are very, few)

13
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- We don't posses a clear grid of Classroom Managepswnpetences to be developed by
the teacher training programmes and neither afépset of standards;

- Efficient models of developing these competencegeiih been experimented at the
psycho-pedagogycal module’s students;

- We don’t have enough theorethical supports (manuadsnpendiums, universitary
classes) and practical applications to realizerdiaing of those intereseted in Classroom
Management;

- We need to elaborate efficient instruments for eatahg the Classroom Management
competences as tests, questionarys, practicalisgsrc

The constatative research’s results are represéegted

 The DPPD curriculum analysis, module |, compulstisciplines, regarding the classroom
management competences development.

The analysis conclusions were on one gusitive: all the psycho-pedagogycal training

disciplines (Education Psichology, | and Il Pedagolfethodics and Pedagogycal Practice)

include knowledge on Classroom Management. fhgative aspects regarding managerial

training refer to:

- there aren’t enough seminaries approaching classromanagement subjects, this
meaning that the managerial competences of thestsidre more likely theorethical,

- developing these competences is sporadic, dezseghn

- the degree of managerial competences achievemenit heeen verified by any of the
above disciplines, through the proposed evaludésts;

- the practice hours number is very small so, redesdeof the practical training quality,
the time doesn’t support efficient competences kbgpveent. From the 42 lessons they
have to held, the students realize only 4-5, fromctv only one is of counseilling;

* The establishing of classroom management competeare attached standards in the form
of Teacher’s Profile of classroom management competnc

Using as a model in defining the classroom managécmmpetence the one proposed by “The

United Kingdom’s International Organisation for [Edtional Opportunities and Cultural

Relations” for the British Council, we have realizéhe above presented Profile. We have

adapted the model in order to include every conmuetén a specific managerial function of the

teacher: planning, organising, leading, decisiokingg evaluating. We have obtained a grid of

14
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the 5 functions, for each presenting a definitianguments of it's importance, 3 levels of

function’s achievement. For each one we have aldedfailure and success indicators.

» Evaluating the degree of classroom management demges development at the experiment
involved students, by th€lassroom Management competences evaluation qoasfio
(Appendix 18);

» Establishing the students’s difficulties at pragtin order to improve their teaching abilities
by attending the Classroom Management Course;

The difficulties identified by the majority of threenthor-proffesors, mixed with interpreting
the students’s answers to the proposed questiohadylead us to the followingpnclusions of
the initial testing:

a.) in lesson planning:

- The students’ maximum score in the field of plagnivas of 43 points. The score media was

of 31,25 points;

- After the psycho-pedagogycal training courses,stiveents declare themselves well prepared
in lesson planning (finalities formulation, selecfithe most adecquate teaching methods,
identifying the necessary resources);

- They realize the planning according to the paréigties of the pupils they teach to, even
though the students declare themselves unhappnedével of this knowledge (mainly because
of the small number of practical preparation hgurs)

- Among the difficulties students have in planning have identified: mistakes in formulating
the lesson’s objectives (ussualy too many to bkzeghduring one lesson); mistakes regarding
the scientific content of the lesson (confusioneappropriate selection of the essential
content); focus on theoretical aspects and muchfdeoapplications; lessons projected in a
traditional manner, in which the teacher has tlaliley role, the students being more likely
passive receivers of the informations; difficultiasrespecting the time for each phase of the
lesson; lack of necessary competences in planmitigtees / tasks of class cohesion.

b.) in decision-making

- Approx. 50% of the students don't identify inlréme the problems in need of a solution; the
other 50% mostly recognize the steps in a ratideaision-making;

- The students have difficulties in motivating thelecisions and adapting them to new

situations;

15
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C.) in organising

- Physical organising of the classroom and groupihgupils in pairs, small groups, preparing
the individual work activities is being realized &gmall group of students (less than 50%);

- Motivating the pupils for the activity is an impant condition of a successful lesson; the
students seem to know this, that's why they pagtgaéention to this part of the lesson;

- The students’ difficulties refer to: mentaining gapinterest for the lessom, solving behavior
problems and conflicts, student-pupils relationshgnstant feed-back offering;

- The students state they feel unready to preventarrdct indiscipline, don’t have authority in
front of the pupils, don’t know how to solve contk;

- The menthor-teachers feel that the practicant stsdelon’t achieve their objectives; don't
adapt the lesson to the class level and don't attiegohselves if the class is not at the desired
level, mostly utilize frontal activities; they hawdfficulties in organizing the group-work
(grouping the children, watching on them); they 'tidim the allocated time; are either too
authoritary, or too allowing with the pupils;

d.) in evaluating

- The students achieved high scores in the evaluéigtdy they know how to realize correctly
evaluating instruments; the evaluation is an objeatne, based on clear criteria,

- The weaknesseas of the evaluation are being repegsby: motivating the pupils the received
marks and the steps taken to correct the diffiesjtinstrumental errors.

The problems that we observed characterize botexperimental and witness group of students,

they being correlated in the pre-test stage.

Chapter VI present§HE FORMATIVE INTERVENTION — Developing Classroom
Management competenceslhe experiment implied working with the groupsstiidents during
the second semester of the academic year 2008-2D0@8e witness group beneficiated of
traditional teaching, for the experimental groupstifdents, we created &xperimental Model

of developing Classroom Management competefses fig. 2):
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The Model has the following components:

- the didactic strategy CBT (Competence Based Teachimgpresents, in our opinion, the best
way of approaching Classroom Management competateedopment for the students of the
universitary psycho-pedagogycal module;

- the Classroom Management competences are those detailed iN.3.2. paragraphTeacher’s
Profile of Classroom Management competeraras are grouped on the four main managerial
functions of the teacher: decision, planning, orgmion, evaluation;

- the contents are common for most Classroom Management coursgsoped by the initial
teacher training programmes at the university leUeé approach is new though, as we created
an original table of contents, based on ,know-hé&wdwledge, with great accent on presenting
a diverse methodology of educational interventionthe classroom (classroom describing
methods, interpersonal relations stimulating meshaonflict resolution and comportamental
problems solving methods, project management msjhod

- the didactic methods we used are the active-participative ones, whigblire the students into
their own becoming (euristic conversation, debateblem solving, brainstorming, so on.), the
most used ones beintge ERR mode{Evocation — Significance achievement - Reflegtion
microteaching, cooperative learning, case studg, ptaying;

- the evaluation methods for the students’ achievements were set to accomplifdrnaative
evaluation that can gradually verify the degree prbposed Classroom Management
competences development and to allow the improvirigrvention in case of eventual
defficiencies. In order to evaluate, we created es@mginal applications, especially designed
to verify the Classroom Management competenegaluating by projects, autoscopia, self-
evaluation, reflection journal evaluatian.

In order to assure the optimal reach of the proppadgectives, the formative programme was
based on the following principles:
1. Interactive Theorethical Preparation: each Unit will begin by discussing with the
students the contents involved in developing tlgioseologic basis of Classroom
Management competences. This part of the activilfyuse activizating strategies, being
followed by a reflection part.
2. Relation with Practice: during the whole activity, the students will gasks to be

solved during their practical training (see the jgects subbmited to be evaluated,
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paragraph 1.5.), we will analise cases from thetfma activity in application schools,
we will reflect on the ways of applying in practitee learned techniques and will
exercise them through role playing, micro-teachdrgma.

3. Modelling (Pattern-Making): as proposed by the socio-cognitive theories, i®Iv
observations and self-adjustment of the activillyis based on the fact that most of the
learning outcomes are based on observing self #rersd activity. The students will be
guided to observe their own Classroom Managemeategiies, as well as of their
colleagues’, assisted techers’ and to reflect @mthto formulate conclusions of their
observations.

4. Reflection will follow every important part of the activitytaxley (1993) quoted by
Alan Scully (1995, p.27) considers that reflectteachers:”are trying to describe the
teaching practices, share these observations hélh ¢olleagues, re-interpretate them in
the light of critical reflections and conversatiori@onsequently, through observation,
discussion and re-interpretation, the teachers ldpvand sustain critical beliefs
regarding the act of teaching”. In the work withdgnts, reflection will be encouraged by
tasks as: essays - making, critical disscusioralyses, case studies. More, each student
will have to realize a reflection journal in whith note for each discussed topic the
personal answer to the teacher’'s formulated questidhe task of completing this
journal makes every student to exceed the stagmsdive receiver of the informations
offered by the classes and to re-interpretate thesmvledge based on their own
experience. This way, by re-interpreting and reitec a leap is made from getting
knowledge to developing active competences.

The experimental model proved to be an efficieny wa developing students’ Classroom
Management competences. The advantages of the Muomapared to the traditional teaching
are:

v It aimes competences not only knowledge acquiring: the programme starts from
presenting the competences to be developed, invdhe students in developing those
competences, uses a clear set of activities foeldping the proposed competences and
can easily measure at the end the level of theieldpment;

v By the relation with practice, the Programme img®gtudent’s work at the application

schools (as the teachers from these schools arsdutients themselves appreciate);
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v' The tasks from practice make students understandgé of the Classroom Management
competences, this having a motivational valuelerdiass;

v' Each student is aware of he’s/ she’s level of Ctass Management competeces and
works to develop them. The cooperative tasks makentcare for their colleagues
performances too. This way, the learning processegaimplication and steady work
from the students, not a passive reception of teady-made” informations transmited
by the teacher;

v' The Reflection part of each course makes students mware of their learning process
and what they need to learn and practice to beestdt teachers,

v' The Evaluating process teaches students to tholkegroblems, be creative and not
only reproduce memorised knowledge;

v By using this approach the number of individuabgthours and cooperative work hours
outside the university classes is obviously mudaigéi. Generally, we appreciate that
students use 1-2 hours/ week for studying the $upaterials and the bibliography, 2-3
hours/week for projects, approx. 1 hour/week fdvisg the applications. Thus, the time
for extra work for the Classroom Management Claas maximized to a minimum of 6
hours a week, 84 hours per semester.

An incontestable proof of the formative programmeaigccess is represented by the
experimental’s group results in the post-test stddghe research. Briefly, they are the following:
- The students pay much more attention to the planpimrase of the didactic activity; they don’t

anymore have difficulties in realizing planningigities. One of the explicite tasks they realize
Is planning actions that would generate the colnesibthe class and would prevent the
behavioral problems of the pupils;

- In organizing the activities, the students achignespsyhical and socio-relational set up of the
classroom. The accent is set on developing a legutiimate, based on efficiently motivating
the pupils for the activity, adapted activities grmamanent feed-back.

- 86% of the subjects appreciate they have consitjerraproved their relations with the pupils
from the practice. The explanation for this facthat they have learned to communicate with
the pupils, to prevent and correct the behaviom@blems, to mediate conflicts;

- The students now know techniques of rationalizing tlecision-making process and apply

them in deciding about the didactic activity. H, pre-test, they had difficulties in adapting the

20



Devel oping Classroom Management Competences during the [ nitial Teacher Training

decisions to new situations, after the interventiomer 50% of them have passed these
problems;

- Evaluating the pupils is adapted to the proposee@ctibes and is being realized through
correct instruments. The students set accent oivatiolg for the pupils their results and on
developing improvement strategies in case of matfans.

To compare the results obtained by the experimemtdlthe witness group in the pre-
and post-test stages, we have used @uempare meansption of the PASW statistics

programme. The results are presented in table 1. :

Tablel. Final scores pretest / postest

Statistics

Sample type Total score pre-test Total score post/test
Experimental group N Valid 79 79
Missing 0 0
Mean 139,18 168,58
Std. Deviation 19,055 11,486
Minimum 74 137
Maximum 173 191
Witness group N Valid 79 79
Missing 0 0
Mean 138,56 147,84
Std. Deviation 19,014 17,118
Minimum 106 111
Maximum 179 179

By analysing the above table, we can notice that:

- the score mean has raised, for the experimentapgfoom 139 to 168, meaning plus 29
de points;

- the witness group also raised it's mean, by 9 goifiis raise is determined by the fact
that the witness group’s students also attendess@lam Management classes, so they
have developed, to a certain level, Classroom Mamagt competences;

- there are visible differences between the experiah@md the witness group, in the post-

test stage, as we can notice in chart 1.
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Chart 1. Total score post-test experimental group vs. witness gorup

The post-test results, statistically analysed lyy Tikttest, have confirmed the proposed
hypothesis, validating the experimental intervamtas one efficient in developing Classroom
Management competences at the psycho-pedagogychile® students. The re-test has lead to
the conclusion thathe results of the formative program resist in time while the results of
the traditional training don't.

We consider that the above presented data are raongiin seting the Classroom
Management competences Model as a good-practicepeaWe hope that the Model can be
generalized, determining changes in the workintggstf the university’s psycho-pedagogy
classes.

Sugestions and recommendations:
1. Developing Classroom Management competencesigluhie initial teacher training has
proven to be a real necessity in order to exergisdity teaching, being also one of the key

priorities of the European Union’s Strategy of fesfonalizing the teaching career. Therefore, at
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the Romanian Education Ministry’s level this teachmining field should get some more
attention by:

» accomplishing a set of standards for developing€tom Management competences for
the psycho-pedagogycal university module’s studemaiscording to the European
standards, with clear state of the success indigato

* mentaining in the Education Plan of this topict With more classes (at least 2 hours of
course and 2 hours of seminar / week). Eventuailyying this discipline’s study in the
fifth semester of the initial teacher training,arder to allow a better correlation with the
practice period and a better focus on the studevttem, this way, won't be directly
stressed by the licence graduating exams;

» offering teachers continuous training in the fieldClassroom Management, especially
for leading them to the new findings of this stdgld and for making more easy their
work with the pupils;

2. At the DPPD level is imposed a better collaborabetween the psycho-pedagogycal training
teachers towards realizing a training based on Idpwey competences and also a better
collaboration with menthor-teachers, to adaptttaiming to the real needs of working in a class.
3. Basicly, teacher training should accomplishghefesionalization of teachers, by developing
competences, the focuse being set on practicaiteet;

4. In this approach, will be created competenceslbgment programmes, that use activizating
methods, based on team-work and individual studh@students;

5. Pedagogycal practice will have to become ontefpriorities of the training programs. At
Classroom Management courses, the approached sumédave to be directly related with the
difficulties met by the students in their practit@.order to correlate the classes with practice, i
would be usefull that the students get at everyirsantasks to be realized at practice (regarding,
according to the approached subject, class knowimgroving interpersonal relationships,
prevention and correction of behavioral problenmflcct management, the SWOT analysis of
the school, proposing improving solutions througtstitutional or curricular development
projects);

6. The evaluation of students’ results should benédive, verifying not only knowledge, but

also the ability to apply them in practice. Foisthwe suggest the use of evaluating tests based on
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competence evaluation: portofolio, projects, amians, tasks to be realized in the practice
stage.

Main action dirrections:

1. In order to continue the experimental progranohedeveloping Classroom Management
competences during the initial teacher training,pr@pose to realize a web-platform, which
would facilitate the use of AEL in training. Beiragcessible on line, this could be accesed
also by the teachers interested in Classroom Manage The forum created here could
represent a comunication opportunity between stisdemd proffesionals, that would
generate efficient solutions for Classroom Managemeoblems;

2. Initialising a project of addapting the experntexl formative programme so that it could be
part of the continuous teacher training programaofts;

3. Realising some workshops, conferences and ngsetin Classroom Management subjects,
that should facilitate collaboration between thespas teaching this scientific domain;

4. Experimental results dissemination by confererattending, publishing them in books and
scientific bulletins.
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