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Doctoral thesis The Knowledge and stimulating the creative capacity of little
pupil aims to identify as many aspects of knowledge and creative ability of the pupil than
stimulation by creating a favorable learning environment to nurture students' curiosity,
developing their creative skills essential for achievement of the learning process.

Pedagogical approaches to encourage pupils' creativity include time, space and an
appropriate set of tools to stimulate innovation and uniqueness by involving students in
their higher level thinking skills. Outside school, creativity can be encouraged through
such extracurricular activities, which can complement the classroom learning activities.

To the knowledge of creative ability of pupils in classes I-IV specific tools are
needed psychological and pedagogical. What you need to mention is that targeting based
on knowledge of teaching psychological skills, interests, skills pupils, helps us to have an
effective educational activity.

Following the general characteristics of personality of students we can know their
creative ability. This leads us to believe that creative ability is the result of a wide circle
of influence determined by the quality of students' creative thinking. Therefore the
thought process behind the creativity is indeed a skill powerful which brings a wide range
of skills of character order and opportunities to enhance pupils thinking better. Therefore,
pupils creative ability is very difficult to measure because it may manifest in different
ways. Ensure that each pupil has their own experience, we find that the methods used in
developing the creative thinking that works well for a student can lead to great frustration

for another student. So it is necessary to develop their own style of thinking that helps



students to express their creative thoughts and ideas in unique ways. Thus, the creative
potential of each student put it in value by use of methods and techniques that provide
opportunities for individual expression and social value.

In carrying out these complex process, daily observations on students helps us to
discover strengths, fears and fantasies, freeing them from fear of being mistaken or
misunderstood. In this context, we provide a creative learning student, to offer its own
initiative, work independently, confident and positive reaction to environmental demands.

Educational relationship with the attitude of teachers in the classroom and outside
it is for primary school, the essential factor to stimulate their creative ability to borrow
because of the tendency of educator’s views and values. n fact, driving the creative ability
of students achieve a comprehensive approach that includes activation events, training,
cultivation and development of their creative potential that can benefit throughout their
schooling.

In the system of methods and techniques of animation, imagination, creativity is
identified due to the emotional and psychological principals their and spontaneous
performance, relatively unconscious mechanisms of creation.

Undertake activities outside the classroom using creative methods, allowing
students leaving a system known and discovering other ways of thinking. Associations
and combinations of objects or phenomena and assessment of elements are removed,
simulating the creative ability of students leading to the appearance of original ideas.

In Chapter | THEORETICAL APPROACHES ON CREATIVITY, we focused on
the term creativity as individual and cultural phenomenon, which can always turn
possibilities into reality.

Definitions of creativity are made depending on the context, each with its own set
of goals and objectives that suggests a cognitive approach to develop judgments about
creativity by focusing on the creative person's general skills, the creative process and the
subjective and objective factors leading to the achievement of the original product. In
education, focus on teaching scientific reasoning taking into account the type of problem
contexts in which knowledge and skills students are used. Starting from the consideration
that each child is endowed with the potential to be creative in this study we tried to find

the teaching experiment, whether and how do primary school teachers to know students'



latent abilities, when used creative methods. We believe that creativity in schools
involves "playing with ideas", in all curricular areas, for which teaching is not restricted
to the creative class than how the teacher manages and organizes learning.

Pupil’s creativity can be enjoyed by making the experiment in tongue and
communication, mathematics, sciences and of the nature, in art, in musical education and
natural sciences and others which help students in acquiring unusual perspectives to make
connections.

Numerous approaches to studying creativity that include major guidelines on
explaining this complex phenomenon describing the nature of the creative process,
emphasizes development as an expression of creative talent of students, promoting
creative behavior, support for creative learning and other concepts.

One of the theories with a profound impact on thinking and practice in education
is designed and applied multiple intelligences theory of Howard Gardner to understand
creativity. For him each combination of these intelligences completed the curricular and
extra-curricular activities, creates a unique profile that encourages high-level creative
thinking abilities of students.

Taking a creative but can flourish in the early school years, we appeal to a number
of factors, such as learning, experience, motivation, imagination and personality.

For many primary school pupils spontaneously curiosity, independence,
imagination, creativity that some features of the training, the behavior of their creator's
intellectual development presupposes a harmonious. Also, methods of teaching and
learning that emphasizes creativity can have a profound effect on student motivation, to
develop their creative behavior.

Chapter II SCHOOL, IMPORTANT FACTOR IN KNOWLEDGE AND
STIMULATE CREATIVE ABILITY, guided the pupils creativity as a process and as
product and the methods used to stimulate knowledge and creative ability of small pupil.
The school, defined by attributes that accessibility, creativity, flexibility and continuity
(V. Chis, 2002, p. 36), is the main factor that can contribute decisively to exploit the
potential creativity of students, stimulate their creative inclinations and -creativity
education. School has the responsibility to act to stimulate the creative potential of

students in the following areas:



e identify the creative potential of students, creating premises gnoseologic creative
activity;

e develop individual communication opportunities, to facilitate implementation of
the results of creation to the company;

e dynamic individual creative potential, adequate capitalization purposes of
cultivation of talents and creative attitudes.

Therefore, socio-cultural climate in which the student grows not only influences
the formation and affirmation of creativity, but also the manifestation of creative
performance in concrete production units.

Process creation was the subject of research for many psychologists and
educators. The most famous Englishman Graham Wallas belongs in 1926, which
established that this process through four stages: preparation, incubation, inspiration and
verification.

We note that the product is a new creation from past experience of the student to
find a solution to a problem. Thus, the product creation is two additional criteria:
originality and relevance of student performance by enabling self its spontaneous
behavior and new and original products made by him. Through them, the creative product
reflects the complexity of correlations between subject and object.

Also in Chapter II orient our attention on the ability of teachers to know and to
stimulate creative ability of small pupil correlated using several methods.

Knowledge of pedagogical methods is the main structural components in the
knowledge of small pupil personality. With their help, the teacher captures the structure
of the pupil representative of mental traits, different weight can occur with different
educational roles.

In addition to other methods, questionnaire survey method has helped us to know
the expectations and impressions sincere about fostering knowledge and creative ability

of pupil.

Student questionnaire is a questionnaire containing questions mixed views open /

free, leaving the pupil an opportunity to answer himself, closed questions which allow



you to choose a choice questions by marking an X and semi-enclosed in addition contain
explicit set of options, yet a type “If yes, give examples, other situations”.

Teacher questionnaire data is a joint questionnaire containing questions of fact
and opinion, leaving open the possibility of making one response subject, questions
containing semi-enclosed addition to the set of explicit choices, still one or two of a kind
’If so, how / If not, what other situations” and a closed question (trichotomy) that allows
selection of a choice by marking an X.

Methods to stimulate creativity can be defined as a system of sub-processes,
multi-oriented pupils mental development by providing opportunities to try new ideas,
new ways of thinking and solving problems.

Therefore, the primary attention should be directed to the need to bring creativity
in learning through the promotion of appropriate strategies. Creative teaching strategy for
a school project organization is a learning situation by following chains of which the
student acquires new knowledge, skills, abilities and skills.

Encourage pupils to learn beyond the store and use the deeper levels of thinking
and supporting teachers in implementation of creative teaching strategies are beneficial
for both teachers and pupils.

Therefore, primary school is thus a research laboratory in which new knowledge
is applied held on curricular content through the use of specific tools that a creative
environment.

Chapter III STAGE OBSERVANT, it helps to highlight the actual situation of the
schools included in the survey, in terms radiography situation classes I-IV, the issue of
“The Knowledge and stimulating the creative capacity of little pupil”.

The sample of subjects under investigation observant of two main categories of
subjects covered, so 247 students were surveyed and interviewed 52 teachers and 24
pupils.

Investigative approach to ascertaining the research conducted in Semester II of
the 2008-2009 school years and the beginning of school year 2009-2010. At this stage
data were identified at the start of the experiment existing home teaching. Among the
methods used in this phase include:

- Discussions with teachers who teach in grades I-IV.



- Recovery of data from systematic observation of pupils' work and behavior.

- Complete initial assessment tools of evidence (knowledge tests, rating scales,
questionnaires for teachers and pupils, interview guide for students).

- Recovery results obtained by experimental and control sample, after applying an
initial test.

The data obtained after working tools at this stage have resulted:

e some pupils prefer the discipline and development of thought depends on the
imagination, especially when combined similar concepts in the subjects that they
find they have chosen as preferred,

e pupils existence is the manifestation of creativity in thinking deeply reflected by
increasing levels of thinking in addressing problems encountered in the subjects
in primary;

e the main characteristic of the creative thinking of pupils is new or originality
solution found, which can be grown in all disciplines;

e a teaching-learning strategy used by teachers leads pupils to acquire knowledge
independently, to find original solutions to various problems and to creatively
apply their knowledge in diverse situations.

Chapter IV EXPERIMENT AND RESULTS FORMATIVE - PROJECT ON
KNOWLEDGE AND STIMULATING CREATIVE CAPACITY OF LITTLE PUPIL
formative experiment has proposed new design.

The aim of this intervention was aimed at identifying and taking advantage of
ways to improve educational practice by developing interest and motivation for study of
primary school pupils in order to seek and stimulate their creative capacity.

To achieve this goal, several objectives were established that have emerged as the
points reached during the course of the experiment conducted, among them are:

e drafting a more accurate picture of the actual situation as the Romanian
language and literature courses and mathematics, following completion of
an initial assessment reporting this specific objectives of classes I-1V;

e build and use a rich range of instruments (tests of knowledge, the schedule
lists topics created new, specific activities to stimulate creativity in order

to achieve assessments during experimental phase;



e developing an intervention program, in collaboration with teachers and
parents of pupils in experimental classes, major education as factors in the
discovery, unlocking the creative potential and development;

e carrying out activities to develop pupils ability to creatively solve
problems without fear of being wrong, encourage them in to showcase
their individuality, aiming to transfer creative skills in the sphere of the
educational process;

e assessment of teachers in primary concerns about the methods and
techniques to stimulate pupils creative ability of school age;

e planning and carrying out extra-curricular and extracurricular activities
complementary school activities;

e determining the way in which extracurricular life and pupils motivation
influences the capacity for creative disciplines.

Conduct experimental phase took place during the second semester I and class II,
class III and IV, from October 15 to May 30 in the 2009-2010 school year. At this stage
the objective was the implementation of the independent variable, the action taken on the
experimental sample.

The sample of 160 students in the experimental phase was divided into two
groups: one consisting of three experimental classes of 80 pupils and all other control
consists of three classes with 80 pupils.

At this stage of research, we propose the preparation of lists of issues encountered
in the current curriculum in which we introduce new topics that can be worked as
additional hours in extracurricular activities.

Extracurricular activities conducted at the experimental classes as compulsory
curricular activities, both targets were formative. The advantage of these activities
focused on fostering independence in thought and action of pupils by developing a spirit
of cooperation and tolerance thereof.

Chapter V. ANALYSIS AND INTERPRETATION OF RESEARCH RESULTS,
we orient attention to the results of formative assessment conducted in the experimental

stage, post-experimental and distance experimental (retest).



Doing a review of results achieved by pupils in the experimental group, our
findings supported and demonstrated in all stages of research findings lead us to
formulate the evolution of this important group.

Although there can be a good student in school to identify those who have high
levels of creativity, the results of investigation show that training brings positive changes
you want creative, both in terms of intellectual level and on the creativity of pupils .

Conclusions

Formative assessment tests (T1, T2, T3, T4) conducted during our research
confirmed an upward trend in grades experimental school performance.

This is to confirm the effectiveness of formative activities undertaken at the
experimental group; the opportunities offered by extracurricular activities, by making a
great workout with stretching the creative intellectual side were able to develop skills in
acquiring new knowledge, flexibility in thinking and solving problems creatively.

Therefore, educating creative thinking of pupils through various teaching methods
and techniques used by the teacher determines the pupils to use their imagination, to
deliver new solutions to solve various problems experienced in developing their own
search for new and increased knowledge objects preferred study for each of them.

Creativity is thus a fundamental problem of the whole educational process in
classes I-IV and beyond, meaning that its native and social premises must be known since
the early age, that teacher to work with the most effective pedagogical methods and
methodical, both in the act of teaching and learning through activities outside the
classroom.

The teacher is one who needs to track pupil’s creative talents and development
environment to ensure their creative capacity. He should encourage imagination, fantasies
and creative suggestions of pupils. When the imagination of pupils going through a time
of tumult, the teacher should let the ideas flow, to observe the way in which pupils solve
unusual problems, the way they ask questions.

In conclusion, knowledge and creative ability of the pupil than stimulation is a key
factor in education related to the personality of the teacher and pupil, and socio-emotional

climate in which they operate.
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