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PART ONE - THEORETICAL FUNDAMENTS
Chapter 1 — Current guidelines in initial teacher training

The European Union’s strategic objective, established by The European Council in
Lisbon (2000), and reaffirmed in Stockholm intends for “the European Union to become the
most competitive and dynamic economy in the world based on comprehensive knowledge,
capable of durable economic growth, with more working places and a larger social
cohesion.” This ambitious objective is reflected in the communitarian strategies and plans,
regarding the educational system as the principal promoter of socio-cultural development and
the edifier of an advanced society based on knowledge. The role of education as the essential
instrument in reaching the proposed objectives is unanimously recognized, and the measures
to reach this goal are being promoted and recommended to all of the European countries.
Education is called upon to accelerate the finding of optimal solutions and to participate in the
mending of the present and the construction of the future.

In the year 2000 the European Commission already started recommending a series of
structural and curriculum measures for the education system. The first regarded a few
principle ideas as guidelines for reconstruction: emphasis on democratic values,
encouragement of continuing education, multiculturalism. Later reports channeled the effort
towards identifying and defining those elements that can contribute to the development of a
society based on knowledge. The access to knowledge and the forming of psycho-behavioral
instruments in order to achieve this knowledge is the responsibility of the school, more
precisely the responsibility of the teachers, such that their appropriate training becomes
imperiously a priority. The Report regarding the objectives of the educational systems and
professional training, adopted by the Educational Council of the European Council, on
12.02.2001, reiterated in 2002, proposes a plan with the following general objectives:

O. 1. The growth of quality and efficiency in the educational systems and professional
training in the European Union. The improvement of the educational system, the preparation
of teachers and the ones who train them

Teachers are the key-factor in a strategy for socio-economic development. To
successfully fulfill their social role they themselves must be prepared to face the challenges of
a society based on knowledge, and to start into the system adequately qualified. It is also
imperative to redefine the profession on a social level in order to attract the top classified
graduates.

0. 2. Developing competence for a society of knowledge

We are talking about those aptitudes and competences through which any individual
can affirm himself/ herself in society, in a certain field. The package of special aptitudes must
be developed in the mandatory educational system, at the same time it must offer conditions
for restructuring over the course of one’s life.

O. 3. IT access for everyone

It has become a necessity in the society of today and tomorrow due to the impact that
e-learning has on our world and implicitly on our education.

O. 4. The growth of recruitment in the technical and scientific studies

Attracting the youth towards the technical, scientific, research fields must be started in
schools by teachers capable to mediate between student and science. These fields show a
deficit of students and qualified teachers.

O. 5. A better use of resources

It refers to the need for investing in education as well as equally distributing the
financial and material resources in the educational system, to be able to create values and
plus-values. The relation between cost and benefit in educational investment must be positive.



In this context, the initial preparation of teachers as well as their continuing
preparation became the preoccupation of the contemporary European society, materialized in
punctual strategies and objectives. The interest in redefining the teacher’s role and status in
conformity with the new requirements is justified by the many challenges teachers encounter.
The decrease in the number of future students, doubled by a decline in quality, residual
selection, the lack of motivation and attraction to this discipline are just a few of the observed
dysfunctions. These can be found abundantly in the Romanian educational system. It is
imperative to rethink the preparatory model and to correlate all the components in the systems
to assure an efficient and productive function. The major insufficiency of the Romanian
Educational System is the lack of coherence and cohesion between the main components of
the system, which has generated most of the dysfunctions of today’s system.

Chapter 2 — The professionalizing of the didactic career

Professionalism is the practice of a skill as a professional, appropriate to a specialized
professional method. In conformity with this semantic the teacher is a professional, a
professional because without his qualifications, in accordance with the rules and laws of the
system, he cannot exercise his job. Before the establishment of the Preparatory Department
for Didactic Personnel, the preparation in the subject matter was considered the strong point
for starting an educational career. A college diploma was sufficient to start an educational
career.

Once the PDDP was established and the educational/pedagogical package was
implemented as an access to an educational career, initial preparation gained the character of
real professionalism. This aims at a set of characteristic competences meant to offer the
teacher the necessary skills for an efficient handling of the classroom activities.
Professionalism could then be approached as a radical redefinition of skills for a quality
educational practice.

Regarding the professionalism of the educational career there are few key concepts
that are being considered:

The Initial Preparation is defined as a building process of a set of skills that allow the
individual to act creatively and flexibly in the field for which he has trained. The creative and
flexible vectors are essential in the educational process as future agents for change.

The Continuing Preparation must not be considered just as a continuation of the initial
preparation. The two forms can be integrated in the initial phase of preparation in the
perspective of the need of permanent education. Going beyond the traditional understanding
of the term “to specialize”, continuing preparation tends to become a long- term process of
permanent learning, with basis in the early stages of preparation.

The teachers’ specialization is a pedagogical and social activity planned, developed and
achieved in the educational system with a managerial function of continual regulation and
self-regulation of the educational process at every level.

Pedagogical Competence has had a large number of criteria of study and evaluation and
developed a large number of definitions. Having them in consideration and given the theme of
my research I came up with a personal definition of this concept: Pedagogical Competence
represents a set of knowledge, traits, skills, and qualities that assure the functioning within
parameters of the educational act, and the reaching of short and long term educational goals,
objectified in structure changes in student personality.

At present the formation of the psycho-pedagogical competence is assured through a
set of disciplines that comprise 336 hours of theoretical and practical preparation divided over
the course of the three years of study. The curriculum contains the theoretical psycho-
pedagogical preparation and is compatible with the European systems. There are some



dysfunctions generated by the way it is organized, by the distribution of the classes, by the
way the program is viewed within the university, and by student attitude. The most common
deficiencies in the initial preparation are:

e the lack of efficient ways of selection regarding participants’ skills and motivation.

e student option is at random and not motivated by personal interest in an educational

career.

e the psycho-pedagogical disciplines are marginalized in the academic curriculum.

e the preparation is dissipated on a rather long period of time and does not facilitate the

integration of theory and practice.

e the pedagogical teaching practice is insufficient, inadequate, fragmentary in between

the other classes gravely affecting the learning and consolidation of competence.

¢ the certificate for minimal pedagogical competence is irrelevant.

A more efficient preparation for teachers, given the context of our country’s integration in
the European Union, has to have as basis of preparation the common European principles,
established in 2005 by the Cultural and Educational Direction of the European Commission.
These principles give only the strategic guidelines for action, leaving upon each country to
develop its own principles for a better quality and more efficient process.

The Common European Principles are:

A very good professional preparation
Placement in a permanent educational context
Professional mobility

Profession based on partnership

The necessity to increase the quality of professional preparation of teachers in our country
can be fulfilled through programs that eliminate the actual dysfunctions. Fundamental
principles as basis for the changes cannot be omitted in the creation of the new programs. In
accordance with the new legislation in education that requires a master degree for the initial
preparation, the development of these programs should in my opinion be based on the
following principles:

L. Attracting the best qualified graduates

II. Integrative study —theoretical disciplines- teaching practice
III. A practice-and applied evaluation

IV. Openness towards the continuing preparation

V. Preparation for the collaboration with the community

Establishing the minimum set of psycho-pedagogical competences necessary for the
functional educational act remains important for the quality of education. Different
taxonomies regarding educational competence have been manipulated in the field throughout
history, and regardless of the time between them, we cannot observe major discrepancies.
Yesterday like today, and maybe like tomorrow, at the declarative-conceptual level, teacher
requirements are the same, whether they are presented in very elaborate concepts, or more
restrictive ones. In a global- integrative acceptance pedagogical competence is a very complex
structure with its multi dimensional characteristics, and because it deals with very diverse
human resources, each with its own peculiarities, which incontestably confers each action a
unique nuance. The development of a taxonomy is useful to create a curriculum in which the
above mentioned competences can be shaped, exercised and perfected.

To be able to talk about professionalism in education we must be able to report it to
the system of qualifications adopted by the European Union, as well as to a national standard
of professionalism. Standards as a criteria and guideline of quality and quantity for those
working in education are nothing new. They were always part of the system in different
forms: as laws, methodologies, exam requirements, criteria for awards, advancement, etc...
These kinds of standards are not sufficiently explicit and transparent in content, they are not



interconnected, not relevant enough regarding the measured competence, and they are not
organized to be used as a consistent national program in either initial or continuing
preparation. Furthermore, the responsibility of creating and elaborating these methods of
evaluation is divided between more institutions and structures which diminishes responsibility
and obstructs the coherence of different instruments.

Under these circumstances a national strategy based on professional standards was
necessary to delineate the training conditions, the ones attesting acquired competence and the
ones for ulterior professional growth. The national standardization of the requirements in
education started in 2001, but despite all efforts and all involved resources the process has not
yet been finalized.

One evident aspect which needs to be integrated in the strategy of professionalizing
the teaching career is that for the need of education. The institutional educational system is
meant to offer “programs” for the formation and development of the members of society that
support and define its coordinates. At the same time these “programs” must undergo constant
adjustment in accordance with social and economical changes creating changes in the
educational system itself. The Institutional Educational System, with all its components, tried
to answer some fundamental questions: For whom must it exists? What is it needed for? Why
should it be in a certain way and not in another? Why specific knowledge and not a different
one? Why so much and not less or even more? Why so much time? etc. With time the answer
to these kinds of questions has been given explicitly or implicitly, depending on the type of
society, the decision making forums, the pedagogical theories, which makes one suspect the
arbitrary, the improvisation, and even manipulation by different powerful groups to satisfy
their own interest. They have always been promoted as “necessary”, “must”, being identified
as educational necessities even though their formulation was not based on any analysis.

The analysis of these educational needs should become the indispensable instrument
of management evaluation from the macro system level to the level of every school, and its
particular educational process. The need for education suffered quantitative and structural
mutations in an alert rhythm and the educational system was unable to keep up with them.
The adjustments and readjustments were done “along the way” in different departments, using
ad-hoc priorities generating confusion and incoherence. It became clear for those interested
that the need for education is growing and becoming more diverse quicker than the necessary
resources for its satisfaction can be created. The premises for this way of dealing with it were
partly created or at least declared as intentions in documents and legislations released by the
decision-makers.

The professionalism in the educational career is not a last minute concept, but now we
consider its redefinition from a social system based on knowledge, as the European
Community aspires to, and our country implicitly. To have professionalism in the educational
career implies to circumscribe those aspects that describe, explain, classify and determine
specific qualities of the respective activity. I consider the following integrated aspects as
structural for the professionalism of the education career:

e C(lear principles of action at the macro and micro pedagogical levels.

¢ Competences in the initial and continuing preparation.

e Precise professional standards, relevant and functional in appreciating the
quality of initial preparation, continuing preparation and the activity itself.

¢ Flexible and efficient institutional forms of professionalizing.

The initial training as well as the continuing training are in the attention of the
specialists, who consider ways to optimize them, they are part of the educational politics for a
national strategy that hopes to bring about the so much desired and awaited increase in
quality.



PART TWO - INITIAL TRAINING - BASIS FOR AN EFFICIENT TEACHING
CAREER

Chapter 3 - Methodology and research objectives

3.1. Theoretical considerations with regards to the methodology of socio—humanities
phenomena research

The socio-humanities reality, education being part of it, cannot omit some important
conceptual binomials which make the inquiry process a difficult step, hard to be inscribed in
the irrefutable scientific canons. These conceptual binomials (P. Ilut, 1997) interpreted from
the perspective of an educational phenomenon are:

a. The objective-subjective binomial is present in any socio-humanities phenomenon, even
more so in the educational reality, which is a complex and versatile one. In the educational act
there are structures controlled by the social actor (student, teacher) and structures that escape
the individual control.

b. The macro-micro perspective (global-local) of a social phenomenon has in consideration
the dimension and complexity of the analyzed social group and the global perspective of a
reality versus the detailed analysis of the specific components of that reality and the relation
that exists between the factors and variables.

c. Between universal and contextual, the second’s predominant part in the educational
phenomenon is hard to dispute if we have in consideration human attitude and behavior and
the diversity of the educational reality.

d. The relation theoretical- empirical in researching the educational phenomenon is usually a
duality, two complementary dimensions of a whole, no matter the starting point of the
research.

e. From the natural-provoked perspective, in pedagogical research, the first variant is the
dominant one with all the limitations, difficulties, risks, and costs it implies.

f. The conceptual duality emic (inside) -etic (outside) refers to the difference between
description and explanation of a reality by the group itself or by an external factor.

The socio-humanities disciplines have raised numerous discussions regarding the
areas of knowledge, often hard to delimitate, as well as regarding the specific methods that
most of them use, without diminishing the scientific aspect of the research. They use the
following methods of investigation: the experiment, observation, document analysis, inquiry,
interview.

The pedagogical research methodology divides the components in three categories
(M.Bocos, 2003) diversifying the palette using specific versions of general methods and by
adding certain methods of a psychological nature. In accordance with the author, mentioned
above, in the pedagogical research we can delineate the following categories:

a) Methods of collecting data necessary for the research
b) Methods of measuring the data
¢) Methods of mathematical — statistical processing and interpreting of the data

A rigorous and scientific research must anticipate, through an articulated strategy, the
steps that are to be taken in the investigation depending on its single or multiple intentions.
The strategy objectifies itself in an initial research project which must be flexible enough to
allow adjustments if changes occur during the different stages of the research.

An important concern in pedagogical research refers to the methodological
instruments of investigation as well as the instruments for gathering information relevant for
the intended objectives. It is generally acknowledged that a single method of research, no
matter how good it is, does not guarantee an exhaustive understanding of the phenomenon. To



reduce methodological risk, the triangulation techniques, borrowed from physical
measurements, are recommended and which for the educational phenomenon mean the study
of human behavior from more perspectives (Bocos M., 2003). The methodological limits and
practical difficulties of pedagogical research must not be neglected, most of them having as
basis the complexity and dynamics of the educational phenomenon. Regardless of the human,
methodological, practical, technical difficulties the pedagogical research remains the primary
source for innovation in the educational system, a way through which the good practice can
be identified and generalized, leading to a permanent amelioration and optimization of this
important social domain.

3.2. The objectives and hypothesis of research

The method of training teaching competences has been discussed more and more at
the international conferences for professional teacher preparation. During these debates the
traditional system has been criticized as being unilateral, a system in which teachers are
informed about the fields and science of education instead of having the possibility of
acquiring professional skills that are applicable, innovative and relevant to the teaching
process.

To improve the training of teachers it is necessary to stress the teaching- learning-
evaluation abilities of future teachers and to limit the trainers’ predilection for general
theoretical discourses. Frequently criticized is the contradiction between “the abstract theory”
and “the real practical problems” in the field at the university level. If in the teaching of the
content of the subject matter there has been some improvement made, at the pedagogical
practice level it seems that the situation has not changed much from its previous state. Though
at the declarative level the decision making factors or non decisional factors agree upon the
need of a qualitative practical training, the reality at the university level shows many unsolved
matters:

e The pedagogical practice is scheduled in between other classes and is perceived by the
majority of the students as a marginal requirement.

e The theoretical courses precede the pedagogical practice thus generating a formal
learning that lacks the intuitive support.

¢ The number of practice classes is too small and sometimes the student, unilaterally,
reduces it even more.

e Students do not take the classes seriously considering the didactical option as a “plan

B” alternative.

e The pedagogical educators are not able to cover all the necessities in monitoring the
classes having relatively large groups of students to coordinate.
¢ The mentor educators are not selected on precise criteria of professional skills.

Working with the aspects concerning the function and status of the pedagogical
practice in initial teacher training has as a starting point the postulate that it represents a key
element in developing the psycho-pedagogical competences of the future teacher. The idea
springs from observing the differences of competence that exist between the elementary and
pre-elementary teachers trained in the pedagogical high schools and those trained at the two
or four year colleges. There are no significant differences between these two systems
regarding the disciplines or the assimilated content. The difference can only be the
consequence of more consistent, diversified and better theory integrated pedagogical practice,
such as it used to be in the pre-university pedagogical system.

Though all teachers recognize the importance of practicing the pedagogical skills and
abilities in real activities, the pedagogical practice is a “Cinderella” in the university program.
The establishing of research objectives has in consideration two directions of action:



a) to elaborate a profile of pedagogical competences by analyzing the necessities of the
beneficiaries.

b) to prove through factual data and rigorous measurements, in a formative experiment, that
the practical preparation is the most important component of the initial training for the future
teacher.

The direction of research was structured on two complementary experimental
sessions: an observational stage and a formative one. Their principle objectives were the
following:

¢ the evaluation of the teacher training program by the beneficiaries.

e to establish a profile of teacher competences centered on the necessities of today’s
generation of pupils.

® to experiment a formative model of organizing, monitoring and evaluating the
practical training of students.

3.3. Research Methodology

In the observational stage I used the investigative method through questionnaires and a
docimologic test. The information was gathered using structured tests given to the target
groups regarding different aspects of interest in the chosen theme.

A set of questionnaires was given to a representative sample group of students in
middle school and high school aiming to pencil an accurate profile of the abilities best used or
brought out by today’s students. The intention of this instrument was to bring to light abilities
and qualities, of a general nature, which are not strictly connected to any specific part of the
curriculum.

Another set of questionnaires was put together to collect data regarding the students’
perception of their personal psycho-pedagogical and educational training in the PDDP
program, their training needs, expected results and achieved results after the pedagogical
practice. To compensate for the declarative character of the information obtained in the
questionnaires I used a docimologic test, the results of which reflect more objectively the
existing situation.

The second phase deals with a natural pedagogical experiment which introduces two
supplementary stages in the pedagogical practice, a week long each, and measures their
formative effects. For the systematic collection of information about pedagogical skills and
competences I conceived a variety of cards to be used by the subjects of the experiment, over
the course of the entire practice session. These cards will reflect the progress during the
observed practice period and will also be used as instruments to activate and exercise different
pedagogical skills and knowledge. The systematic evaluation of the acquired skills was
obtained by the mentor teachers through a special single card used by both the experimental
group and the control group.

The accomplishment of the intended objective required different sets of students for
each of the two stages. The set of subject-students for the observing stage comprised almost
the whole population of the “Gh. Dima” Music Academy enrolled in the third year of study
during the 2008-2009 school year. The limited number of students in the institute, due to its
vocational character, allowed for all of them to be included in the research, but because of
objective reasons 109 out of the 127 students agreed to participate.

The sets of pupils had to be chosen from a very large and heterogenic target
population, age wise and as intellectual level of operation. I opted to select groups of eighth
and eleventh grade students from several schools in Cluj-Napoca. The students were chosen
by cluster type selection from urban middle schools and middle school classes existent in high
schools. The size of each sample group was established after a pilot investigation for the
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validation and finalization of the questionnaire and consisted of 247 eighth graders and 403
eleventh graders.

In the formative experiment the sample group was selected from a given school-
population, relatively limited, that is the students at the “Gh. Dima” Music Academy, Cluj-
Napoca. This category is relatively limited at the national level as well, due to the vocational
aspect of the artistic education institutions. The empiric research comprised the students
registered in the Musical Pedagogy Department in the third year of study during the 2008-
2009 school year, year when the pedagogical practice session is implemented. I opted for the
students of this department because it explicitly trains students to become future Music
teachers.

Although the research monitors and measures the competence acquired during the
pedagogical practice sessions for teaching Music, in essence regardless of the subject matter
taught, the mechanism used to develop skills and abilities, even their nature and content are
very similar.

The contents that were the object of the experiment are the ones included in the
Musical Education Plan for the 5 through g™ grades. The subject matter of each lesson is not
relevant for the goal of the research, which regards the general pedagogical skills and follows
each mentor teacher’s semester plan, with no preferential selection. Although being compact
the sessions offered the opportunity for a greater diversity of themes and classes for the
subjects in the experimental lot, an aspect which cannot be found in the practice classes
usually carried out by students.

The process of investigation its phases and actions are synthesized in the following
table.

Table nr.1 — Research plan

Stages/sub-stages Period Operations and actions
Consulted bibliography referring to writing
a questionnaire and referring to the
pedagogical practice.
g Development of instruments for March-June Developed the necessary instruments for
§ gathering data 2008 research: questionnaires, test, observation
8 cards and lesson analysis cards, cards for
% lesson evaluation.
< Gave the student questionnaire to a pilot-lot,
§ Pilot-investigations June 2008 with the aim of finalizing the items.
[l
& Identified middle schools and high schools
Choosing the sample groups from | February 2009 | which would provide the 8th and 11th grade
the pre-university level students for the sample groups
Gave the initial questionnaire and the
= Questioning and testing of students | October 2008 docimologic test to all of the third year
I~ at the ,,Gh. Dima” Music Academy students.
§ Chose the sample group of subjects for the
% formative experiment.
=]
ks,
= Observational investigation at the March-June Gave the questionnaire of needs to the
OOD pre-university level. 2009 students in the selected schools.
=)
= Carrying out of intensive practice December Organized and carried out the formative
5 sessions by the students in the 2008 - phase over two one week sessions.
experimental group. February 2009 | Monitored activity with the specially
designed instruments.
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Stages/sub-stages Period Operations and actions

Reevaluation of the Gave the docimologic test to all of the
knowledge/competences level, May 2009 students, no matter if they took part in the
after the pedagogical practice experiment or not.

session

The picture of didactical competences from

The organizing of the gathered January- the perspective of the beneficiaries.

data for quantitative and qualitative | December

processing. 2010 Validation of hypothesis.

Statistical processing.

Qualitative analysis Drawing the conclusions of the research.

Elaboration of thesis
Structuring and writing of the thesis.

Research conclusions.

Analysis and interpretation of results.

The psycho-pedagogical competences encompass a wide array of abilities, skills, traits
that ensure teaching efficiency, not as much through a spectacular presence of one or the other
of the components but through the integrated result of all of them together. The actual
teaching process activates the majority of the abilities and traits which give the measure of
efficiency and is also the way through which they can be “stimulated”. The exercising of
abilities is a way of forming, consolidating and perfecting oneself in any field of activity,
substantially contributing to what is referred to as professional expertise. With the aim of
increasing the quality of education in mind, the concept of expertise is more and more
vehemently claimed as one of the key elements in this equation.

This expertise cannot be obtained through the initial training program no matter how
well thought-out, organized and applied it would be. It entails the accumulation of direct
experience, as consistent and varied as possible so that it covers most or at least the majority
of the situations that the future teacher might be confronted with. The initial training must
provide the future teacher with already consolidated abilities and skills, so that the teaching
can be carried out at an acceptable level of efficiency right from the start of their career.
Appreciating that the formation of the future teachers through direct pedagogical practice is
the most efficient way of forming the necessary abilities, I consider that a substantially larger
number of teaching hours would significantly improve the quality of the process. The number
of teaching hours, experimentally introduced, is 9 to 10 over the two sessions, added to the 4
to 5 mandatory ones. The significant improvement in the results obtained by the experimental
group, for the same subject matter training as well as for the psycho-pedagogical theoretical
training, gives us the right to consider this positive effect to be due to the intense and
consistent teaching practice.

Chapter 4 — Observational research

4.1. Analysis of need of the initial teacher training program -specifics, instruments-
Analyzing the way in which the initial psycho-pedagogical training is organized can
offer a perspective for the direction of optimizing interventions. First to be noticed is the gap
between theoretical preparation and the practice of it. The practice sessions begin only after
the completion of the theoretical courses. Even in integrated courses or in ingenious applied
studies, it is difficult to overcome the theoretical character of knowledge and the formalism of
the acquired abilities. The distance in time between theory and practice leads to the loss of a
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consistent amount of knowledge that has not had the chance to be consolidated. Another
aspect that affects efficiency is the fact that the students appreciate or utilize very little or not
at all the didactical experience they gained while in high school or middle school.

The national education plan for teacher training (however pertinent and in harmony
with the community) requires the preparation within the limits of the prescribed curriculum.
Therefore the analysis of the needs and interventions can only be done within the proposed
program.

The initial training program is part of the three years of undergraduate studies, with
the specific disciplines equally and logically distributed over the entire period. The didactic
competence preparation should be the integrated- cumulative result of all stages undertaken.
From the perspective of the analysis of needs the question that arises is when would be the
right moment to make it? As a rule the analysis of needs must precede the training program,
in order to contribute to its definition. The program for initial teacher training is predefined
and mandatory. Furthermore, the psycho-pedagogic field is new to the students, who although
were part of the system as high school pupils, could only with difficulty identify their needs,
other than through very concrete and partial nominalizations. A consecutive analysis of the
initial training program has the disadvantage that it is distanced in time from most of the
components of the formative package, which can affect the objectivity of the gathered data.

The subject of the research and its focus on the didactic competence training achieved
through the pedagogical practice session have determined me to make an analysis of the entire
program in two successive stages: after the completion of the psycho-pedagogical and
methodical disciplines, that is at the beginning of the third year and the end of the third year
of studies when the students have finalized the entire training program.

The questionnaires given to the students were based on items with closed answers, to
ensure the accuracy of the data as well as to prevent a too great dispersion of results. Still,
certain items allowed free answers, meant to give the subjects the possibility to formulate
other situations than the ones enumerated. I also limited the number of items to a reasonable
quantity, in order to avoid boredom and the subjects’ loss of interest and attention. This made
me operate mostly with categories, which had as an effect the decrease in the ability of
nuance, and presumed rather than expressed explanations.

The declarative character of the answers obtained through the questionnaires
demanded correlation with more objective data over the competences acquired by the students
in the initial training program. For this I utilized two control methods: the grades obtained at
the psycho-pedagogical disciplines exams and a composite test for knowledge and abilities,
considered to be finalities of the training. I must recognize that the grades obtained at the
exams are not always an objective guideline for the real competences acquired by a student,
because an evaluation based on criteria is frequently used. Another observation refers to the
docimologic test in which the majority of the items deal more with knowledge and less with
abilities, for reasons that have to do with the specifics of didactic competence, difficult to be
operated and put into concentrated choices of answers. Didactic competences can be better
observed in the concrete behavior of real situations, but these cannot be put on paper, and
some of them are hard to measure and quantify even in the applied version. At the same time,
we can suppose that a good knowledge of the pedagogical and methodical concepts denotes
an interest in personal development and usually leads to well manifested competences.
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4.2 The analysis of the results

Students received an initial version of the questionnaire at the beginning of their third
year of study. It is structured on three points of interest: knowledge of their subject matter,
psycho-pedagogical knowledge, expectations from their pedagogical practice.

A second questionnaire, with a similar structure but which collects data from the perspective
of the application of their knowledge and the effectiveness of their skills, was given to the
same subjects at the end of the school year.

Questionnaires are useful tools for collecting certain data but they are marked by the
declarative character of the answers which determines a certain degree of incertitude,
depending on different variables. In order to control the credibility of the gathered data we
took the same students and tested their pedagogical and methodical capability and knowledge
of the whole course and its application during the session of pedagogical practice.

The data gathered is so vast that I preferred to present a brief version containing the
most significant results.

Table nr.2 — Synthesis of the results

Evaluated aspects Quantitative Qualitative observations
guidelines
The declarative character raises
Training in the subject matter 90% good and very | suspicion of over-evaluation.
good The comparison of control at this

parameter did not constitute the subject
of research.

Opinion sustained by the grades
obtained at exams (grade point average
of 7.59) but not by the test results
themselves.

Discordance with the answers for more
punctual items.

85% good and very
good

Pedagogical training

A grade point average of 8,04 confirms

Methodical training 75% good and very | the good opinion of the subjects but is

good not correlated with the test results.
The professors of Didactics, appreciate
their students’ preparation as being
mediocre and poor.
Objectives and their 66% The information is of a declarative
Categories of formulation nature and can be considered as false
knowledge Teaching strategies 72% perception.
appreciated as The test results indicate a much lower
good or very good Strategies for 499 percentage of success for the
evaluation corresponding items.
Planning 74% The planning, mastered only
Categories of theoretically, is not efficient for the
knowledge Curriculum 67% training.
recognized as poor The application of the curriculum
and very poor Class management 83% would be more useful for initial
training.
Class management was not included in
the course of study.
The application of 53,21% To a Many students don’t feel the usefulness
Objectives theoretical knowledge lower degree of theoretical knowledge in the praxis
reached during the | The exercise of the 83% To a great and | of education.
pedagogical lesson plan medium degree The teaching practice session was the
practice best way to exercise the ability to
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Evaluated aspects

Quantitative Qualitative observations
guidelines

The acquiring of practi-
cal pedagogical abilities

58,5% To a great | develop a lesson plan.
and medium degree | A lot of the students don’t think that

The carrying out of
some successful
practice lessons

89% To a great and | they acquired practical pedagogical
medium degree capabilities.

Most of the students were satisfied with

their own performance but their

mentors don’t totally support the good

opinion and recognize the criteria based

evaluation.

The utility of the te

aching practice session

More than 50% of the students found that this session was
useful for them, to a great or medium degree, for: getting to
know a teacher’s work load, getting used to develop a lesson
plan, exercising teaching, or for choosing or avoiding a
didactical career.

The session was considered of little value for the
familiarization with the school.

Difficulties encoun

tered during the

pedagogical practice session

The results indicate a more evident polarization in the lesson
planning department (68%).

Other difficulties may be acceptable in percentage numbers
ranging between 45 and 55.

None of the students indicated other difficulties than the ones
prescribed.

Motivation for a didactical career

Less than 50% of the students who are

involved in the initial training program,

43% positive find the idea of a didactical career
motivation attractive.

The lack of motivation is the most

important cause for the low level of

interest in the psycho-pedagogical

training.
Practice is the most useful 75,23% The refusal of excessive theorization
component extends to academic education, at least
Students view the practice 75% for the PDDP component.
Global session with superficiality Students recognize the utility of the
appreciations of | There is too much theory 79% teaching practice session but also the
the initial to be studied fact that there are too few actual
training Pedagogical theoretical 68,5% teaching hours and that they themselves
program knowledge is not very do not treat the matter with enough
useful responsibility.
Too few teaching hours 82.5% The link between theory and practice
Good knowledge of the 66% constitutes the weakest point of the

subject matter is enough
for a good teacher

current program.
Even though they participate in the

Students should be
selected before being

92, 6% PDDP program out of their own free
will, the students admit the fact that an

admitted in the PDDP initial selection would be necessary.

program Many of the students have a traditional
perspective about the didactical
profession.

Minimum and maximum 28 - 80 The performances for the

result (out of 100 points) knowledge/abilities test are modest.

Average performance 56,07 None of the students performed at a

Results of the Average number of 14,01 very gOOd level.

docimologic test

correct answers
(out of a 25 possible)

The teaching practice did not generate
the growth of the knowledge/capability

Medium percentage of
exactitude

Very poor and poor

56,07% level.
Students are not used to multiple choice
37,14 % tests.
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Evaluated aspects Quantitative Qualitative observations
guidelines
Below mediocre 28,52 % Most of the students do not have the
Mediocre 29,52 % minimal pedagogical competences, able
Good 4,76 % to be objectified in conceptual forms.

The investigation was affected by the constraints imposed by the National Education
Plan which prescribes certain curricular limits, temporal and content-wise. The questionnaires
designed to collect data have tried to respect all of the conditions of a scientific instrument.
Despite this we could not avoid the declarative character of the answers the objectivity of
which can be altered by different factors. I consider that over evaluation and false perception
were the most frequent factors that distorted the appreciations made by the subjects. The
comparison of the declarative answers from the questionnaires with the grades received in the
psycho-pedagogical classes and the teaching practice denotes a good convergence but this
cannot constitute a very credible guideline. I think that the results for the knowledge/skills test
more faithfully reflect the students’ level of preparation achieved in the teacher training
program. The test was designed in accordance with the norms and by consciously taking the
risk that the results might not fall within the limits of a normal distribution.

Even if the study was limited to the subjects of a vocational institution, I consider that
the situation is not very different from the one found in other universities, confronted with the
same problems in preparing students using the DPPD program.

4.3. The need for competence from the perspective of the beneficiaries of the didactic act

The questioning of the beneficiaries regarding the educational process, the actions that
they appreciate or reject or their teacher’s efficiency is not only necessary but also
constructive, with the aim of improving the initial teacher training. The opinions of today’s
students, more familiar with the exercise of democracy, can draw a picture of their
expectations from the school, from their teachers, from the way in which they are asked to
participate in educational activities, from the promoted interpersonal rapports, etc. This type
of an enterprise is not risk free, students belonging to a system, the declining efficiency of
which has already been proven, might not come up with the most credible and pertinent
answers. Even so, I find an insight into what students prefer and expect from their education,
to be opportune in the context of the current research.

The students in question were chosen using a cluster type selection. They represent the
school age population of eighth and eleventh graders in Cluj-Napoca. The 247 eighth graders
and 403 eleventh graders, come from diverse social backgrounds, different schools from all
areas of the city having been chosen. The defining criteria for the selection of the schools was:
location and for area of attraction of the school age population the secondary level; location
and specialty for the high school level. The high schools included in the selection were chosen
in such a way as cover to the most frequent specialties and to respect their real proportion in
the system. Therefore we can appreciate that these subjects reflect the local socio-economic
structure. The sample group can be representative for the entire school age urban population
in our country because the educational process is relatively unitary through : curriculum,
goals, the system of teacher initial and continual training, the instruments used for periodical
control and evaluation, etc.

The educational needs exist, they are present in the social reality of the different
groups of individuals, they can even be different for comparable groups and one of the
concerns is to acknowledge them and not to replace them with “rationally” determined
models. On this concept I based the foundation of my observations of the students, on their
needs concerning their teachers. The gathered data is numerous and cannot be punctually
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presented in a concise presentation. I have included the most important tendencies and
orientations in an abbreviated version structured on referential domains.

Curricular guidelines

- the existing curricular areas cover a large palette of needs and interests for the
formation of the new generations;

- students show less interest in the science related classes (Math, Chemistry,
Physics);

- the attraction for certain classes is highly motivated by personal interest, being
aware of their practicality and the qualities of the teacher and how he/she handles
the class;

- the disinterest for some classes is strongly motivated by their theoretical nature, the
monotony of the lessons, the feeling of the absence of personal formative benefits
and poor teaching performance;

Competency guidelines

- students appreciate the explicative qualities of the didactic act;

- the most desired action for acquiring new knowledge is the traditional teaching
method with its high explicative value;

- the most appreciated pedagogical competencies are training in the subject
matter and communication skills;

- the most appreciated teacher qualities are calm and patience;

Relational guidelines

- some of the teachers are perceived as being subjective in the treatment and
evaluation of the students;

- apretty high percentage of students think that teachers are indifferent towards
them and their problems or that they treat some behavior with too much
indulgence;

- many students feel that they are misunderstood by their teachers;

- most of the students are well integrated in the group to which they belong;

- to a great extent students believe that they do not have a great influence over
the life and activity in their school;

- at least half of the students think that they are stimulated to formulate their own
opinions about things;

- anumber of teachers fulfill their duty with responsibility and enthusiasm;

The quantitative and qualitative analysis of the questionnaire results shows some of the
students’ needs concerning the educational process. The overall picture is relatively general
due to the limits of the instrument used to collect the data. For the goal of this investigation
though this overall picture is sufficient because it offers some clear directions of intervention.
Beyond the general needs for the quality of the didactic act there is a cohort of special needs,
according to the different fields of study, as well as specific needs for certain age groups,
specialty groups, institutional groups, etc. One single questionnaire cannot cover such an
extensive and complex area of educational needs but it can act as a starting point for the
continuation and of the research.

One aspect that limits the drawing of precise conclusions is the diffused character of
some of the results and the absence of massive polarization toward one type or another of
appreciation. The data that gather around the middle percentage numbers, of agreement or
disagreement, must be viewed with circumspection. The researcher has proposed the answer
variables by “rational” selection from desirable models or personal experience. They
represent a certain significance, specific to the pedagogue, about which we don’t know how it
functions in the decoding operated by the subjects. Sensing these risks I have formulated the
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answer variables in a less pedagogically conceptualized language in order to make their
comprehension more unitary. Even so, the student responses may have been influenced by the
different degrees of understanding of some concepts, institutional experiences, etc.

Chapter 5 — Experimental research

5.1. The theoretical and methodological premises of experimental intervention

The formative experiment is the technique which best allows to check the link
between two variables. The pedagogical or psycho-pedagogical experiment is always a
natural one, carried out in real-life situations. With all the difficulties and risks of research
under natural conditions, the data obtained is valuable and constitutes a solid basis for the
formulation of decisions. Furthermore, experimentation amidst the real educational praxis is
the surest way of acquiring knowledge and of fundamental and responsible ameliorative
intervention.

In the experiment planned for this research, using the specific statistical instruments, I
intended to factually prove the role of practice in the formation of didactical competences.
Even though the specialists in Science Education and the teachers recognize the importance of
the pedagogical practice session for the initial training, there is no study to scientifically attest
this conviction. And, maybe, to determine the decision-making factors to reconsider the
number of hours and the structure of this important component of initial teacher training.

5.2. The carrying out of the experiment

The selection of the experimental group/set was made using stratified sampling to
ensure a good equivalency with the control lot regarding the age, social group, sex, results
obtained in the psycho-pedagogical courses.

Sample groups of subjects:

- 10 third year students, Musical Pedagogy — experimental lot

- 10 third year students, Musical Pedagogy — control lot

The monitoring instruments for the pedagogical practice sessions comprised of three
models of cards for the observation of the demonstrative classes, constructed on the
progressive and complementary principle, that is from simple to complex and from a few
elements to all relevant components of a didactic act. Each model-card was analyzed with the
students before application, the concepts were clarified for a better understanding and they
received detailed explanations about how to jot down their observations.

The instrument that allowed the measuring of the effects produced by the independent
variable that was introduced in the pedagogical practice program was the mentor teacher’s
evaluation card. The aim of the experiment necessitated a very complex and detailed
instrument for the evaluation of the students’ lessons, to permit the most exact quantification,
by components and as a whole. It also required a supplementary effort from the mentor
teacher, due to the dimensions and the precision imposed by the context of the experiment.
For the general guidance of student practice I recommend a more operational version.

The experimental phase was carried out over the entire 2008-2009 school year,
through the official pedagogical training program and the special program, which was only
for the students in the target group. The subject in the experimental lot used only the special
cards for observation which they received in turn, at the periodic meetings. The get-togethers
with the subjects, aimed to collect feedback about details, obstacles, dysfunctions in the
pedagogical practice that could not be noted on the cards.

The two weeks of intensive practice, added to the mandatory program, for the students
in the experimental group, took place in December- February, before the mandatory classes.
Every week the students planned and carried out 4 to 5 lessons, usually one lesson a day.
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Though the students had the option of taking over all of the classes the teacher had for that
week, and in this way to multiply their opportunities of action, I did not consider this as
opportune for several reasons:
- I used only three mentor teachers, that each coordinated 3 or 4 students from the
experimental lot, for 6 and 7 weeks out of the school year.
- There was the risk that the students from the experimental group would abandon
the project considering the effort too much for them.
- So they would have sufficient time to prepare the lessons from one day to another.
- So as to disturb as little as possible the normal teaching process and the schedule
of the students.

5.3. The results of the experimental session

The measuring of the achieved competences was done using the evaluating card
specially elaborated for the experiment. It is structured on two components: one based on
concept and one on action. The one based on action was divided into five subcomponents:
behavior during the class, the carrying-out of the lesson, the relationship with the pupils, the
evaluation and management of the class. For each component/subcomponent there are few
indicators of evaluation that had to be graded using a scale with five steps of success.

The quantitative and qualitative results of the subjects participating in the
experimental group clearly show the progress made during the formative period, for all the
evaluated components, but this reality was predictable. Other elements of interest were: the
initial level, the dynamics of the progress, dimensions with a slower or limited evolution,
feasibility and the limits of the instrument, etc. To exemplify we show the total number of
points received by the students for the first and the last of the practice lessons they taught
during the formative period.

Table nr. 3 — Rate of success out of the maximum possible, comparative for lessons 1 and 10

Subjects Lesson 1 Lesson 10
Score Proportion out of Score Proportion out of
maximum possible maximum possible
1 79 37,62% 156 74,29%
2 90 42,86% 157 74,76%
3 101 48,10% 159 75,71%
4 106 50,48% 166 79,05%
5 111 52,86% 166 79,05%
6 115 54,76% 173 82,38%
7 120 57,14% 175 83,33%
8 124 59,05% 179 85,24%
9 130 61,90% 185 88,10%
10 140 66,67% 192 91,43%

Regardless of the level of knowledge from which the subjects started, they all
progressed, which proves the constructive character of the psycho-pedagogical competences.
The abilities, traits, skills necessary for the didactic profession can be formed and developed
through learning so that they correspond, at least at a minimal level, to quality standards. The
total number of points is a global indicator which says nothing about the components of the
measured competences, about abilities, skills, punctual didactic behavior, obtained through
practice. Not to overload this summary with too much quantitative information I will present
only a qualitative analysis of the progress, by components.

In the planning phase the student is, usually, pretty rigorously guided by the teacher so
that his performances are acceptable and so that his progress is quick. In comparison with the
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global performance, for the planning component the starting point was better and the final
results achieved close to maximum or even maximum possible points. The indicators that
took longer to reach perfection (for which the students had points taken off) over the course of
their training were: the planning of evaluation, the organizing of the activities and the
estimation of the necessary time for each event.

The action component includes five subcomponents, each having a certain autonomy
in relation with the others. They had specific indicators and were appreciated and graded
independently.

The behavior during the lesson reflects the student’s personality and certain qualities
that the future teacher naturally possesses or that he/she can improve over time. Of course that
some of the personal parameters, with all the effort, cannot be entirely overcome, in such a
short period of time: especially the ones that have to do with temperament, voice
characteristics, activism, affective dominant. A long term didactical practice combined with
the desire for professional success, will lead in the end to a style which will harmoniously
combine personal traits with the efficiency requirements. The subjects in the experimental lot
quickly learned that they must prepare ahead of time all of the didactical materials and means
needed, that they must have an appropriate appearance, that they must modulate the intensity
of their voice and their flow of words. They were less successful in creating an adequate
dynamic for the lesson: the naturally slower ones did not become more dynamic, and the
“hurried” ones could not temper their rhythm. They also had difficulties in conveying to the
pupils, through their own behavior, a state of emulation and of learning stimulation.

The actual carrying out of the lesson is a very complex activity which is a measure of
many attributes, traditionally and even currently associated with didactic efficiency. The
profound knowledge of the subject matter, the communication qualities, the coherence of the
didactic strategy, the activation of the pupils’ knowledge, the type of learning experience
proposed, the connection with the pupils are just a few of these attributes. For this component
(Iesson achievement) I proposed most of the indicators, which does not mean that I entirely
covered the domain. I thought that they are relevant, noticeable and quantifiable in the context
of the experiment. Of course that in the planning of the lesson the students tried “to learn” the
content they were teaching, but their performance depends also on the quality of their general
knowledge of the particular subject matter. The communication qualities are also influenced
by the knowledge of the subject matter as well as by a rich vocabulary, in general. As for the
didactic strategy and the fixing of the new knowledge the coordination of the planning was
beneficial for ensuring a reasonable level of success, on the action level as well. Less
accomplished remained the educative development of the content and the correlations within
and among different fields, but these are lacking even with more experienced teachers.

Regarding the relationship with the pupils the future teachers did not expect
difficulties, probably, due to the fact that they perceived them from a purely psychological
perspective, as a sort of rapport with younger brothers, whom you dominate but you can also
convince to join in the activities. Data proves that, at least as regards the measured indicators,
the relational abilities were pretty low at the beginning but they increased along the process,
more than others, reaching superior values at the end of the formative period. Under the
guidance of the mentor teacher the students understood: that they must also activate the pupils
that do not raise their hands; that it is good to combine the frontal actions with independent or
group activities; that the learning and the answers of the pupils deserve to be strengthened
with adequate feedback. There was less progress from the point of view of pupil motivation
and the differentiation or individualization of the didactic activities.

Most of the managerial aspects are natural results of the didactical strategies, of the
coherence of the learning experiences proposed to the pupils, of their adequacy and relational
status. In establishing the indicators for this component I took into consideration the fact that
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the students had had no theoretical preparation in classroom management, having thus to rely
on their intuition, on personal observation and the mentor teacher’s indications. The behaviors
aimed at represent a minimum of requirements that condition the functionality of the
didactical activity. The capacity of maintaining order in the classroom was aided greatly by
the teacher’s presence in the classroom which lead to good grades for most of the students,
although the accomplishment was not entirely due to their own abilities. The students’ habit
of permanently observing what is going on in the classroom evolved progressively, as the
tension of the first lessons gradually dissipated and the trust in their abilities increased.
Things evolved in the same way with the interventions to grab the pupils’ attention, which
were inexistent or minimal at the beginning, and became opportune and more diversified as
the session progressed. The different instructions and the distribution of the workload to the
pupils as well as the organizing of the learning process, especially the individual kind, were
the indicators for which some of the students were unable to receive maximum evaluation
from the evaluator.

The component that seems to lack the most regarding the progress of achievement is
the evaluative one but I think that this is due to proposed evaluation indicators and not
necessarily to the students’ inability. Using the card indicators I tried to cover the most
important aspects of the evaluation. The progress made by the subjects in the actions of
evaluation fall within the same parameters as for other components (between 20 and 30
points) fact that denotes a coherent and unitary evolution in the obtaining of the different
abilities circumscribed in the didactical competences. The percentage numbers that were
lower than the maximum possible are due to some of the proposed indicators, that is the
grading process, the explanation of the evaluation criteria and the capacity for self-analysis of
the lesson. The mentor teacher’s attitude of avoiding to propose and to allow students to grade
the pupils is frequent, depriving them of an important exercise and an instrument of
motivation. The ability of self-analyzing a lesson is affected by emotions and lack of
experience. Facing a group of pupils with whom he/she has to accomplish certain didactic
tasks, overrun by emotions, the student concentrates on the multiple duties he/she wants to
handle satisfactorily. By the end of the lesson it is very hard for him/her to remember and to
evaluate all of the moments, all of the pupils’ behaviors including his/her own, especially if
he/she is timid.

During the second semester of the school year the students enrolled in the practice
session teach four practice lessons and one final lesson. The experimental lot followed the
normal course of pedagogical practice, but they also had an advantage of nine to ten practice
lessons performed during the two supplementary sessions. The mandatory pedagogical
practice program offered the possibility and the opportunity to compare student performances
in both groups in order to validate the hypothesis of the research.

Strictly quantitatively analyzed the performances of the subjects in the experimental
group are superior to the ones of the control group, starting with the first lesson and the
growth continues in the same over the entire duration, including for the final lesson. It must
be said though that the performances of the control group are similar with those of the
experimental group, beginning with the first five lessons of the formative session. The
progress made by the subjects in both groups is similar either judged by components or using
a qualitative analysis. The similar evolution of the performances for all the subjects, pretty
linear and with little differentiation among them, proves that the practice of planning and of
teaching actual real lessons has the same formative effect. By practicing the instructive-
educative act, with competent and rigorous guidance, the students ameliorate their abilities for
all the measured dimensions, gradually building didactic competences. The difference
between the groups resides in the quantity of the exercise as the quality of the guidance
remained constant, being provided by the same practice professor and same mentor teachers.
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The validation of the research hypothesis in the formative experiment was to be
expected but I had to prove that the differences in performance between the two lots are
statistically significant, and that they are due to independent variables introduced throughout
the process. The statistical processing used in calculating the significance of the difference
between the two groups shows an index smaller than 0.5 both for the total points as well as
for the partial points, of the evaluation components. These indicators confirm that the
differences are significant and in the given conditions, they are due to the independent
variables introduced in the experiment.

Overall the formative intervention has proved to be statistically relevant for the
significance of performance differences between the experimental groups. Seeing that the
equivalency of the two groups was assured and the cognitive or non-cognitive factors were
not part of the criteria of selection, the difference in performance is justified by the experience
obtained during the formative period.

At the end of the formative session all of the subjects recorded an increase of 20 to 30
percentage points over the initial level, and the following five lessons brought an additional
growth for those who had a slower progress or had weaker starting point. Ten practice lessons
were sufficient for some of the subjects, who after that apparently stagnated, while others
reached superior performances, only after the following five lessons. The subjects of the
control group, who practiced their skills in the five mandatory lessons only, showed about the
same progress but did not have the opportunity to continue their formation up to a good and
very good level of achievement.

There were some difficulties and limits in the achievement of the experiment which I
classified in two categories: having to do with planning and with accomplishment. On the
planning level choosing the convenient moment for the carrying out of the formative phases
was a challenge. It was not easy to convince the mentor teachers or the students to participate
in the research. On the accomplishment level I was confronted with different student behavior
that could have jeopardized the results of the experiment and even the experiment itself.

Chapter 6 — Conclusions

The underlining of the value and the limits of this research is suitable for a SWOT
type analysis, which gives some opportunities to the strong points and certain risks to the
weak points.

Strong Points
e The questioning of students, as beneficiaries of the educational process, regarding
their expectations towards their teachers as providers of learning experiences but also
in their role as educators of the young generation.
e The diagnosis of the current system of initial teacher training, using the case study of a
higher learning institution.
e The empiric validation of the formative value of pedagogical practice over didactic
competence.
¢ The evaluation of the effects of pedagogical practice based on competence indicators
which can be transferred to other curricular fields.
e The proposal of a pedagogical competence model based on diagnosis and analysis of
needs.
e Suggestions for ameliorating the current initial teacher training program and for the
development of a new program of studies.
Weak Points
e The sample group of students was local.
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e The study case and diagnosis may illustrate a particular situation which might not be
representative on a national level.

e The suspicion of standard evaluation of the subjects in both lots involved in the
experiment, with consequences over knowing the objective rate of success.

e The limits of the data collecting instruments during all of the stages of research.

Opportunities

e The questioning of students, using nationally representative sample groups, about
some punctual aspects of the didactic process, in order to determine the real needs of
the system.

e The start of a national project for the diagnosis of the initial training programs, based
on unique evaluation parameters, with a focus on learning results.

e Using the pertinent results that can be generalized for the development of the initial
training program required by the new Law of education.

® An opening towards the research of possibilities for quality increase in pre-university
education, using the analysis of needs at the national, local and institutional levels,
which can be rapidly and adequately satisfied.

Risks

e Difficulties in the implementation of any sort of measures or programs due to multiple
and hard to control causes: human factors, mentalities, legislative and methodological
incoherence, economical conditions, the involvement of the state, precarious
monitoring, deficiencies of the control and evaluation instruments, etc.

Although the research included students preparing to become Music teachers, the
results can be transferred to other curricular areas. Pedagogical competences are at the same
time general and specific: they are general as a constructivist paradigm but special in their
actual and pragmatic realization. Planning ability, for example, is formed on the same
coordinates, whatever the subject matter, Romanian, History or Music. The inventory of
methods, procedures, strategies is not specific so that it can be taken as such or adapted for
any of the curricular areas. And the list of examples can abound for any of the dimensions of
the didactic process. In the end, pedagogical competence is what the current generation and
the generation of a predictable future need, not in essence but in detail and not global but in
the context of a specific society.

The pedagogical competences are such a complex reality that research can clarify only
very limited aspects and even those not entirely. The subtlety of “the craft” cannot be
transformed into measurable variables and remains the task of the self-formation and self-
perfection achieved through the determination of each teacher. The research intended to be a
source of knowledge about the dimensions meant to be used for the amelioration of the initial
teacher training program.

The taxonomy that resulted from the investigation is structured around the basic
functions of education-teaching-learning-evaluation- and proposes a set of summative-
integrative abilities for each type of competence. For example, to be able to develop the
annual/semester plans, the teacher has to possess the ability to analyze the national program,
to select the essential content, to predict the difficulties, to adapt it to the target group, etc.
Gaining the ability to plan, globally appreciated, would thus include all of the included
abilities. The scenario is the same for all the other competences in the proposed model. A
simpler and more synthetic taxonomy would have some advantages hard to dispute:

e it would be easier to be standardized;
¢ it would reduce the risk of indicator redundancy;
¢ it would direct the training process towards its essential element;
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e it would promote the unity of evaluation by reducing subjectivity in the
comprehension of the criteria;

e it would ameliorate the tendency to formally complete the evaluation
instruments;

The study shows some of the most important limits and dysfunctions of the current
model in initial training, which are not specific only to the institution where the subjects were
studied, they can be extrapolated to the whole system. Within the limits of the current
legislation regarding initial teacher training program, a few changes would be operable, with
minimum amendments to the law, which would correct some of the deficiencies. Meanwhile
the initial teacher training has been looked over and will be achieved through graduate
training (Master degree). The new law of education brings about an important adjustment, to a
dysfunctional coordinate-pedagogical practice. The law requires a one year pedagogical
practice session, which is beneficial, but other important aspects are not clear yet: integration
between theory and practice; access to schools for the practice session; finding the mentor
teachers for students; the evaluation of the achieved competences, etc. Thus far the only
positive variable is the consistency of pedagogical practice.

The students who train for becoming a teacher and the pupils who benefit from these
competences represent resources of information that have been insufficiently exploited until
now. Their opinions are relative and cannot substitute the rational development of the training
programs, but can be the basis for some measures that can make them more efficient. In the
deep crisis that affects our current educational system, reforms should not come from
politicians, they cannot be imported, and they will not be feasible without a thorough analysis
of the system, of the needs, opportunities and possibilities.

Teachers are an essential resource in a good educational system which aims to train
the future generations for a society based on knowledge and to transform education into a
promoter of socio-economic development. Creating optimal conditions for the training of
efficient teachers implies complex and well-correlated measures of a legislative, structural,
functional, institutional nature.
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