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Abstract

The Effectiveness of Mentoring
Through the Implementation
Of The Social Programs:
“A Key to the Heart” And “Heart To Heart Encounters”

The development of social education over the years greatly resembles a
"mirror" that reflects the moods, values, interests and needs that widespread
in the Israeli society in different periods.

The Social Education Department has been engaged in the development of
programs designed specifically for the needs of social education in premier

elementary schools.

In the early years, the goal was to foster and promote moral-educational
domains in school, believing in the school's ability to cope with extensive
social problems. There was a strong desire to encourage activity in two
directions: educational and social activities in the school, and trying to
integrate new subjects, related to Israeli society, Jewish people and the

Jewish world.

This is a pioneer study, first of its kind in Israel, within the field of effectiveness
of mentoring in the Social Studies education in elementary schools. The
study's contribution is highly important, as research findings indicate effective
mentoring characteristics, as perceived by Social Studies and Life Education
coordinators, trainers, school principals, and homeroom teachers. Those
findings may be of assistance to all stakeholders in school toward a more
proper utilization of the mentoring as a resource. The findings may also assist
in construction and development of different, new mentoring models within the
Social Studies disciplines. Furthermore, the findings bear a significant
contribution to future research, by setting additional parameters which
complement a new level and dimension in the mentoring effectiveness field.

The findings indicate that mentoring assists the Social coordinator in optimally
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assimilating and implementing the programs. These programs are essential to
the social life of the pupils. The contribution of the research is universal and
world wide, as it addresses an issue that is relevant to the social wellbeing of

pupils worldwide.

Research Context

This research is about the effectiveness of mentoring in the discipline of

Social and Life education through the implementation of the social programs.

In Israel, in addition to the conventional study programs, such as
mathematics, history, etc. there is a discipline called ‘Social and Life

Education’ which develops life skills and values among pupils.

Each elementary school in Israel has a social coordinator, who is responsible
for the implementation of the social programs: "A Key to the Heart" and "Heart
to Heart Encounters®. Also he is responsible for the whole Social and life
discipline at school. During the past 3 years all of the social coordinators were

required to attend professionalization courses, to increase their knowledge.
The connection of the social programs to the research: examination of the
mentoring effectiveness, through the implementation of the social programs.
The research question

The Effectiveness of Mentoring Through the Implementation

Of The Social Programs:
"A Key To The Heart" And "Heart To Heart Encounters".

17



The objectives of the research

1.

To examine the effectiveness of mentoring in Social and Life Education
through the implementation of "A Key to the Heart" and "Heart to Heart

Encounters" programs.

. To identify the current need of mentoring process (needs and values), and

to adapt the mentoring process to the needs of the field.

. To examine the extent of mentor training effectiveness

for elementary school teachers in assimilation of programs, and to

add adequate frameworks.

18



Month of “lyar” Syllabus for “A KEY TO THE HEART”

The syllabus is divided by the Hebrew months of the year.

For each month, a value was selected. The value is divided into four circles,

Each concerning another skill, which corresponds with the student's age and

the connection to it.

Here is a sample syllabus for the month of "lyar", which is the calendar

equivalent of the month of May, in which the students will engage in the value

of respect.

Grade 1 2 3 4 5 ]
Core
Topics
Individual- | Fespect  for | Bespact for | Blospact fog the | Baspact  for | Flespact fof the | Fespedt for
group  ties | the itate’s | the  state’s | sfate’s emblem | the itata’s | state’s anthem | the  stafe’s
cizcla. amblam whila | flaz,  whila | whils flaz and | and anthem and
Emphaziz on | gatting to | getting  to | discovering itz | acguaintanca acguaintanca acguaintanca
vales:  and | kmow ko itz | valuss and | with “The | with  events | with
zkillz - | differant different mazzazes Flaz Law" and | when it iz | personsl and
rapact  for | symbols Componants itz masmings hosrd and the | national
tha anthem and parzonal ragquirad meEmings
and tha and national behavious
ats’z maanings
amblam
Circla of | Childran activating children smphasi zing valuss | Children invelve children in “the story of..™
clazz lifz and zkills relevant to thiz month whils focusing on 2ocial value-ralated maeszazas
fTom a perzonal standpodnt
School Lifs.| Perzonal School Indspendenca | The ceremony | Socizl  wales- | Diffsrent
Circla — | oxremonis: - | carsmomy - | Day md | 22 a umifring | r=latsd carsmoniss
Caofemonis: | memoris: and | zssing, Memogial day | activity and an | meszassz  of | in an
fealings hasring, R SMOTEE opportumty the ceremony | individual's
foaling, and | and their | for a commen | elating to | life and their
bahanion parzonal and | opportumity Independenca | zignificamcs
nationsl Day cersmony
maanings on hloumt
Harzl,
Jarpzalem
INational Laz Balmer | Jeruzalam Laz BaOmar | Laz BaQmear | Jerurdlem Day | Lorsali
Lifa Cizcla “Thou  zhalt | Day — Bocial | Bafsty in Laz | “Be capsfil | — the power of | Memorial
lova thy | Valus- BaOmsar with tha | group umity in| Day -
neighbour 2z | Falared campfiras mask™ diffsramt mamory and
thyzalf™ aspactzs in Aftitndas o | situations tavival
12lafad to | the narmtive thosz who a= | commected  to
Fabbi Akivals | of Jeruzalsm wazk related | the namstive of
philosophy to Fabbi | Jarnzalem
Sivgs figum
Community | Community activities smphasizing Memorial Day, Indapendanca Day, Laz Balmag, Jernzalem
Lifa Cizcla Dy, Harzl Dy, Independ smca Diay calabrations

19




The “Heart to Heart Encounters” program

The “Heart to Heart Encounters” program is directed at homeroom teachers
who have to manage encounters with small groups of pupils (up to five pupils)
in a discourse about issues that are relevant to the pupils’ world.

The main goal is to deepen the acquaintance between

homeroom teachers and the pupils and among the teachers, to nurture social

solidarity and empower the group and the individual.

The department of education for life in society constructed two tools for the
homeroom teachers: A card stand and a set of cards. The tools help in the

implementation of the teacher-pupil dialogue in a variety of ways.
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Main Theories:
Effective mentoring through organizational learning
(Popper and Lipchitz, 1998)
Popper and Lipchitz (1998) indicate that the existence of learning
mechanisms by themselves do not guarantee a productive and efficient

organizational learning. To increase the probability of effective learning, a

learning culture based on six main values must exist. The six values:

Continuous learning

Continuous learning is a value, because it is essential to the survival of

organizations in a dynamic and competitive environment.

Transparency

The ability to be honest and open, and reveal thoughts and actions to others,

in order to get feedback.

Inquiry
The ability to continue inquiry and exploration over time, until Understanding

and satisfaction are achieved.

Integrity
The ability to give and receive full and accurate feedback, as much as

possible, without the need to protect oneself and others.

Issue orientation

Focusing on the relevancy of the topic information, regardless of social status

of the recipient or source.

Accountability

21



The ability of members of the organization to accept the responsibility for
learning, as well as for implementing and for learning the lessons from the
implementation's results.

It seems that one of the promising directions for improving school
effectiveness as an organization, for developing the teacher's professionalism
and for improving the quality of teaching - learning in particular, points to the
adoption of organizational learning, namely the development of permanent
learning mechanisms, that are systematic and based on a learning culture

that enables introspection into the school's work, for constant improvement.

from all the above, it seems important that every mentor, whether a
professional one or a holistic one, adopt the organizational learning as a
means of improving the mentoring work at school, and improving the school
effectiveness as well, and thereby contribute to his own personal-professional
development as a mentor, and to the development of professional and
learning teachers community.

Following a suggestion for a mentoring process based on a structural /

cultural approach for organizational learning (Popper & Lipchitz, 1998).

22



Kirkpatrick's Four Levels of Evaluation

The Theory and the Model

In Kirkpatrick's four-level model, each successive evaluation level is built on

information provided by the lower level.

Assessing mentoring effectiveness often entails using the four-level model
developed by Donald Kirkpatrick (1994). According to this model, evaluation
should always begin with level one, and then, as time and budget allows,
should move sequentially through levels two, three, and four. Information from
each prior level serves as a base for the next level's evaluation. Thus, each
successive level represents a more precise measure of the effectiveness of
the mentoring program, but at the same time requires a more rigorous and

time-consuming analysis.
Level 1 Evaluation - Reactions

Just as the word implies, evaluation at this level measures how participants in
a mentoring program react to it. It attempts to answer questions regarding the
participants' perceptions - Did they like it? Was the material relevant to their
work? This type of evaluation is often called a “smilesheet.” According to
Kirkpatrick, every program should at least be evaluated at this level to provide
for the improvement of a mentoring program. In addition, the participants'

reactions have important consequences for learning (level two). Although a
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positive reaction does not guarantee learning, a negative reaction almost

certainly reduces its possibility.

Level 2 Evaluation - Learning

Comparison of Test Performance

g

Average Percent Correct
2]
(=1

Fa
(=]

Pretest Post Test

To assess the amount of learning that has occurred due to a mentoring
program, level two evaluations often use tests conducted before mentoring

(pretest) and after mentoring (post test).

Assessing at this level moves the evaluation beyond learner satisfaction and
attempts to assess the extent students have advanced in skills, knowledge, or
attitude. Measurement at this level is more difficult and laborious than level
one. Methods range from formal to informal testing to team assessment and
self-assessment. If possible, participants take the test or assessment before
the mentoring (pretest) and after mentoring (post test) to determine the

amount of learning that has occurred.

Level 3 Evaluation - Transfer

This level measures the transfer that has occurred in learners' behavior due to
the mentoring program. Evaluating at this level attempts to answer the
question - Are the newly acquired skills, knowledge, or attitude being used in
the everyday environment of the learner? For many trainers this level
represents the truest assessment of a program's effectiveness. However,

measuring at this level is difficult as it is often impossible to predict when the
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change in behavior will occur, and thus requires important decisions in terms

of when to evaluate, how often to evaluate, and how to evaluate.

Level 4 Evaluation- Results

1997 Sales Trends

"
/.

*--.__‘___F/

Jan Apr Jul Ot Jan
a7 a7 a7 ar a8

g

g

Nuimber of Sales per Month
[
2
=]

Level four evaluation attempts to assess mentoring in terms of business
results. In this case, sales transactions improved steadily after mentoring for

sales staff occurred in April 1997.

Frequently thought of as the bottom line, this level measures the success of
the program in terms that managers and executives can understand -
increased production, improved quality, decreased costs, reduced frequency
of accidents, increased sales, and even higher profits or return on investment.
From a business and organizational perspective, this is the overall reason for
a mentoring program, yet level four results are not typically addressed.
Determining results in financial terms is difficult to measure, and is hard to link

directly with mentoring.
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Main Concepts

» Social and life education- Developing life skills and values among
pupils

+ Andragogy- Education of adults (Knowles,1980). The andragogical

model focuses more on the educator as a facilitator who makes

resources and procedures available to the adult learner.

» Social programs -The social programs "Key to the Heart" and
"Heart to Heart Encounters®.

«  Homeroom teacher’s lesson — A lesson in which homeroom

teachers in Israel are obligated to teach the new social programs.

Gap in knowledge

There are existing researches of the mentoring effectiveness at schools in
general,

but no research in Israel has been conducted about the mentoring

effectiveness In the discipline of Social and life education.
This is a pioneer research, examining the mentoring effectiveness in the

discipline of Social and life education, mainly through the implementation of

innovative programs during the last 3 years.
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Design and Methodology

Mixed-methods approach

This approach has on one hand the ability of generalizability and
on the other hand the capability of understanding the basic parameters of

mentoring effectiveness (Soltis,1990).

Two Stages:

« Stage 1: Qualitative study
The goal: To explore the extent to which "A Key to the Heart" Program was
implemented, as a characteristic of effective mentoring within Social and life
education.

+ Stage 2: Quantitative study
The goal: To gather data to reinforce the findings that emerged

from the qualitative stage.

Research Population

» 107 elementary schools participated in the regional survey

» 30 school principals, homeroom teachers and mentors

participated in the interviews

» 70 social education coordinators answered the questionnaire
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All of those participants are implementation stakeholders from the

northern region.

Research Tools

The Research Tools

The Goal

Qualitative
Or

|Quantitative

Data

Analysis

[Documentary data

To find the extent of
program
implementation as
an

indication of

effective mentoring

Qualitative

[Document Analysis

Interviews

To collect data
about the factors
that advance or halt
programme

implementation

Qualitative

Content analysis;

Categorizing

Closed-ended
questionnaires,

(pilot and then for everyone)

To grade factors
that influenced
implementation
according to their

importance

Quantitative

Statistics:
v/ Spearman
correlations
Kruskal-Wallis
Mann-Whitney

tests
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Research Layout

I.  The Qualitative Stage

Data collection from

107 schools in the northern region.
30 interviews:

(First pilot interviews)

Interviews with all participants:
Homeroom teachers; principals; mentors.

g

The interview yielded several themes,
which were perceived as characteristics

of an effective mentoring by the interviewees.

Those themes yielded five primary categories:

» Optimal mentoring

* Interpersonal communication
» Pooling of resources

» Providing relevant content

» Learning Methods

29



Il. The Quantitative Stage

Closed-ended questionnaire, developed by the researcher,

answered by 70 social coordinators.

The questionnaire consisted of two parts:
1. Background Information.
2. Examination of the effectiveness of mentoring, as perceived by the

social and life education coordinators.

Research findings
Qualitative Findings
» Research findings indicate that seniority and level of
professionalization were positively related to perceived effectiveness of

mentoring;

« The longer the teachers have been working as a Social coordinator,
and the further they were in the professionalization process, the more

effective they tended to perceive the mentoring.
« Social Studies coordinators in their third year of professionalization

perceived mentoring as more effective than coordinators who were in

the first and second year of professionalization.
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Quantitative Findings

Figure 2. Perceived Effectiveness of Training by Level of
Professionalization
5
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Figure 2 indicates a general trend of perceiving training as high quality

as professionalization progresses.
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Contribution to knowledge

Theoretical contribution

Five basic parameters of mentoring
effectiveness:

® Optimal training

® Interpersonal communication
® Pooling of resources

® Providing relevant content

® Learning Methods

The contribution is universal

The research is appropriate to other countries/cultures as well, since
the subject of mentoring effectiveness is relevant everywhere, not
only in the education system in Israel.

Mentoring effectiveness is relevant for other private/public sectors,
such as industry,

high-tech, etc.
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General Conclusions:

Various mentoring elements are contributing to the perception

of mentoring effectiveness:

» professionalization courses
» Courses for homeroom teachers
* Various forums

* Interpersonal communication

Practical contribution:
A new model of Mentoring Mentors

Mentoring of Mentoring Model
Developed by Hinanit Loyfer Peled

Guest - Teachers of
lecturers teachers

¥

L

Regional
mentor »

. ¢ B |

Mentors and 3 Schoaol
courses leaders

COoursaSs maniareng

M

e Social
coordinators

\

Principal and
Homeroom Punil educational
teachers LA team
| &
Legend =
eae Parents and
school
Regional mentoring -— COm munity
Regional team work
-
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The mentors fulfill a key role in assimilation and implementation of social
programs. The findings indicate that mentoring effectiveness is a rather
important subject matter, which is directly related to the programs'
implementation. The greater extent of mentoring effectiveness is directly
related to the programs' assimilation. Mentoring effectiveness consists of
several parameters which were examined in this study. Of all parameters, it
may be noticed that several parameters significantly impact effectiveness in
the eyes of homeroom teachers, social coordinators, and school
headmasters.

One of the most significant parameters is interpersonal communication.
Research findings indicate that consistent and continuous teacher mentoring
may be a key motivational force in enhancing quality of pedagogy, specifically
when it supports school culture evolution, by assisting in forming a regular
pattern of collaboration, learning, and teachers' mutual assistance toward
enhancement of education and teaching quality (Hargrives & Pollen, 2000).
The research examined the mentoring effectiveness extent through the
implementation of the programs "Key to the Heart" and "Heart to Heart
Encounters". At this point, it should be stated the immensity of pleasure the
researcher experienced in studying this subject matter, and to discover
through years of serving as a regional mentor, and the research, the actual
effectiveness of mentoring, the extent of evolutions which the education
system underwent, both concerning the social coordinator's position, and the
approach and evolution of Ministry of Education's attitude toward the social
education field.

To conclude, this study extensively discussed mentoring and the mentor. The
mentor greatly influences the mentee, while bearing many responsibilities.
The mentor should bear many unique skills because of this unique and
extremely responsible position.

A decent mentor believes an individual may rise above present challenges, to
accomplish great things. He believe in promoting his mentees' personal
potential. A decent mentor shares his own frustration with his mentees and in
his mode of coping in a supportive and caring way, which yields great trust on
his mentees' part (Lasely,1996). The mentor should be able to pose

challenging, development-inductive questions, be selective in the choice of
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questions to be posed for the mentee. The questions will challenge the
mentee's view, requiring him to employ a reflective thinking. Those questions
are stimulating, clarifying, and explanatory (Fuchs, 2002). The mentor should
know how to efficiently plan the proceedings of mentoring. The planning
stage consists of several aspects, such as identification of learners' population
needs, ranking of those needs, goal establishment, selection of contents and
appropriate mentoring modes (Fuchs, 2002). Vonk (1993) further states that a
decent mentor is required to bear the following attributes; open-mindedness,
reflectivity, flexibility, listening skills, empathy, creativity, an assisting attitude.
Also, it was found that a mentor's effective supervision stems from the vast
experience he has accumulated, thus he expands his mentees'
professionalism. The mentor is expected to be a partner, a professional
colleague who is able to form socialization processes with the teacher, without
posing a threat to the latter (Rubinstein, 2000). The mentor acts as a role
model for teachers, those it is important he acts as he preaches to them. Itis
important that mentor will be acquainted with the theory in order to assist the
teacher in constructing his position. Only a few mentors are acquainted with
the way in which people learn. Most mentors learn from errors, or based
upon the traditional learning and teacher's practical knowledge. The mentor's
assistance may allow the novice teacher to develop a methodical approach to
the profession, and develop cognitive and affective skills toward students'
development. A mentor should learn from the experience, because a decent
mentoring will allow the mentee to convert a theory to a specific activity from
the planning stage through examining the final outcome (Kirkham, 1982).
Interpersonal skills such as listening, clarification, encouragement,
negotiation, and problem solving also contribute to a decent mentoring.

"The mediocre teacher tells. The good teacher explains. The superior

teacher demonstrates. The great teacher inspires.”
William Arthur Ward

Key words: Value-Related Social Education; “A Key to the Heart”, “Heart to

Heart”, Core Programme, Social and Life Education, Social Programs, Teacher-

Training Effectiveness

35



36



